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It appears as if there is a need to clarify two aspects of the Prccess
Objective section. ) .

First of all, what might be interpreted as redundant expression of previous
prod=~* objectives was deemed both appropriate and necessary, and was legit-
1 4zed in the following quotation from page twenty-five (25) of Continuation

Crant Application: "The product objective of one project activity may be-
come the process objective of another."

Secondly, the following' text serves to clarify how the process will serve
the needs of students of diversified ethnic backgrounds:

Process Objectives

(See PRODUCT - Student Objective S-1-a:)

1. This objective must be qualified to some extent as many of the
Anglos and Blacks who participate in the ninth grade component
will not speak or read Spanish. Therefore, as these students
begin to learn Spanish, and as they gain in proficiency, the
amount of class time spent using the Spanish language will in-
crease proportionately until the fifty percent (50%) level is
reached.

Since non-Mexican-Americans in the tenth grade component will
have had at least one year of Spanish, the objective does not
appear to be realistic as stated. -

(See PRODUCT - Student Objective S-1-b:)

Though the fifty minute figure will remain constant, the metheds
and materials will be selected in terms of the students' profi-
ciency level in English. It is anticipated that Mexican-American
students will require a more fundamental approach than will Anglos
or Blacks.

a2

4

. . - ©)
~ Y . I .
Pt ottt I ety # e SO IR 4 hon s W T WIS i 4

- —
.

Ly
Wit Anetrn s St r3 il N

N NP




-—

e

AT W MR NAYIVY L e WA S = e v axi e

e

K
§
4
-
Zv
£
k4
a2
5
Ea
%
=
5
£
£
=
=
3
=a

5.4

5.5

page 3

Cultural or Ethnic identification of target students in progran

population, if specifiec,; by number and per cent.

o BloeX ...
£2 “..’ijnfrIJD-.*.l-¢

5.2

by number and & of each:
Indigenous Amerieans: thmber
A1 Navajo Al
A2 Cherokee A2 ..
A3 Other (specify) .
A TOTAL No. of fmerican Indian 4 e
Anericans of other ethmic bacl:rrounds:
B1 llexzican~American 31“5
B2 Puerto-ican B2 ...
B3 Cuban B3 _....
B4 Other Spanish-fnerican

(snecify) B ...
B TOTAL No. of Spanish- B 168

speal:ing Auericans
C Portuguese-fmerican C. _....
D TFranco-imerican D _.....
T Chinese-American Fo.
G Zskimo G ___...
H lussian o ..
J Other I
I TOTAL number of H-EIT target

students Jﬁs
5.3 Dthnic identity of English nother tongute students other

z1...N3S

II TOTAL aumber of 2IT students
other than target population ; 5

from their daminant language.

Douinant language
1-English
2-Spanish

Doninant language

of students in onrogran -

Huber %

(specify)

Different Native Lancuaze Iiwaber,

L L N T SRR

Students

not lio.
spec.

Per Cent of
Total Students
-

”
- .
5
seems O
ceme P
-
. P

.......

- ma

......

Students' native language or mother tongue if DIFFE. ENT

PR

......

Students' Doninant Languege and Extent of Bilingualism

{ Number of iionolingual'

i

.....

.....

if inferred,
check (V)

- .o
A a—
o e

o omn

v e aem s

e e n -
PR R
RN

v ae e

.......

B

than ta'rget K'ﬂt"‘ qb

e . € 37
_______ c?qt

See )(cn.oy

e Copy Bl

5. DG\ .__.

Per Cent

-l

RN

luiber of students Bilingual
to any extent

7‘5‘ not only listening ‘spealing

, SPec.

J

o

comprehension +ability

% Mo %
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B1 liextican~American

B2 Puerto-.ican . B2 . &
B> Cuban B3...... ... e
34 Other Spanish-Aneirican .
(svecify) B4 ... e
B TOTAL Yo. of Spanish- 3 le8. ™5 s
spealiing Auericans
C Portuguese-fmerican C...... L%
D TFranco-American D ___.. . ke
I Chinese-imerican I L5
G Islino G _.. .. L5
H Tussien B e
J Other J oo &
-JTAL number of H-HEIT target

........

students 65 & L
)
5.3 DGthnic identity of English nmother toncue students other tlien tarpet q b
population, if specified, by nmumber and per cent., x'ﬂ""
¥ ! I8or|D
‘ 2 BlaeX ... .ns L e P
2 . Jor|
m ....A.n&.lb-.-.... - NS 7o 5 e € p A
F II TGTAL mmber of AIT students . See Xﬂ“f
other than target populaticn i 5 as_ s (- of7 BA
5.4 Students' native language or mother tongue if DIFFI.INT
from their dominant language. 504 __DGh.....
(specify)
Doainant, language Different Native Lancuaze [uwiber. Per Cent
1-8nglish e e en
2-Spanish . . e e, ‘e
5.5 Students' Doninant Language and Extent of Bilingualism
Donminant language ! Huber of iionolingual fumber of students Bilingual
of students in orogramy  Students to »ny extent
Hunmber % not iio. 1 not ronly listening spea} ing
- . spec., ; spec :compfehensmn rability
o. % 'Ho. %
¥ __§ English 3_5 o Q—SI asL '
A American o - i ) o
' \ Indian ___ o o L
AL Navajo e o
: A2 """ Cherokee . L L oy —
A3” Keresan e . o o .
447" Other (spec.) . T A ) ) )
5 /6§ Spanish S 7 T 4 L
c ... Portuguese P . LT . ’
D | French e . . ' ’
F ____  Chinese N . ' ' ”
T G ... Eskimo )
: H _ . .ussian . . . ‘ .
J ____. Other (spec.) e . - ~
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5. Special Management Design Considerations for the 1970 ~ 1971 School
Year. '
a. Participation by Students of Diversified Ethnic Backgrounds: The
‘Bilingual Program components at Phoenix Union M ;
i s have been designed to include the participation of
students from diversified ethnic backgrounds.
. The Phoenix Union Sophomrre Program will include a minimum of =mr 30
%p'f§§9 participants from ethnic backgrounds other than Mexican-
American. The Phoenix Union shman com-
ponents will enroll 20-25 participants from.ethnic backgrolnds other
than Mexican-American.
The criteria for selection from diversified ethnic backgrounds will :
be as follows: (

(a) Freshman Level

1. A voluntary interest in the program. .

2. A commitment to study the Mexican-American language and
cul ture.

3. An expressed interest in u

made by diversified eth

. development of America.

nderstanding the contributions
nic groups in assisting with the

(b) Sophomore Level

Successful completion of one year of Spanish.
A voluntary interest in the program.

Expressed interest in improving their workin

g knowledge of
the American language and culture. -

When the number of
in the Program, - sel
Advisory Committee.

qualified students exceeds the number of openings
ection will be made at both schools by the Program
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' page
5.6 lecruitment of Students: 5.5 55
0 = not specified e XevoyYu-e
1 - Znglish Mother Tongue and Non Inglish iiother Tongue P 1P C

} Students are recuired to varticipate in the bilingual program 37 ¢

| 2 - Only N-ZIT are recuired to take progran, Al's participation P

‘. . + -
; is volun rary (\d@&“‘f Jbu;\f aot GCA'MCL“ )C—p s>
}

l% —— gggd}er%g :g%eggé‘dfTagggﬁgﬁga‘%ogoﬁg é’gi‘%‘%ﬁy of project (in addition to

Yanguage
5.7 Proportion of [: .om pupils in project crea: see Chart C 5.7 .Hé-yb
n.s~not specified on the ciart

| 5.8 Comunity Characteristics (marl: ally that apply) 5.8 __“_'_,_
;» (% if more_ than one category, indicate percenc for each)
% 1 = inner city-ghetto,barrio _ _%
| 2 = major city %
| 3 - small city, town or suburb é
4 = wvural, fam Tt
; 5 ~ other (gpecify)
K reservation
5.6 A, Socio-economic status of H-EMT participating students 5.S A, Lo_.g..%
: (indicate specific percent of le: SES) S
B. Average family income, if mentioned D N -
n.s. _not specified
5.10 Socio-econoncmic .status of IIT narticipating students 5.10 _ b_.----
(indicate specific percent of low SES on the blan’:)
n.a. - not applicable (nc HIT)
00 =not specified
5.11 Proportion of migrant students in project 5.11 W‘D ~§._
) (Indicate specific nercent)
n.s. =not specified
6.0 SOCIOLINGUISTIC SURVIY
. 6.1 Project states that a sociolinguistic survey: .11 .---!__..*.,
. I for II for I ___§....
=il group 2T groun .
1 was made X X
2 will. be made . e ¢ .28 see Yeiof f\-"‘ aached ‘,l
o not mentioned . e
6.2 If a sociolinguistic survey was or vill be made, 6.2 1 ,_l,,.g--.
mark all groups included: II .l,-l.f
I N-RMT IT &t
1 parents N 2 A
2 childyen X . ’ .. R .
) 3 teachers e P
N 4 corrmunity - -
5 others . -
(soecify) .
L 6.3 Language doainance of N-ZiT groups (checl: Awfarents, T «fhildren, C, ~teachers)
vill be determined by the extent each language is used in diffevent domains
y through various means of communication, N
e.g. specify e:::rtent descriptively: never, sometimes, alwvays 534, . W ...
- g B . .-f- . -
: USE NCI-SHGLISH LANG. USE LIIGLISK . ...
O DGIAINS: LISTENTIG, SPEAKTHG, . SADIHGVATTII) LISTENTIC! SPRATHC,  ZADING, IT TTLIG |

1 Houe . RN NE0s HSONSRINNTS e

formme e e e PRSI
2 Churc:

~ Ny 00—

T R R LR T, e e e .o




5.8 Comwunity Characteristics (mar: ally that apply)
(% if more than ore category, indicate percent’ for each)
- inner city-shetto sbarrio %
major city %
- small city, town or suburb - '—-%
=~ iural, farm T

other (spec:.fy)
reservation

A. Socio-economic status of Y-EMT particisating students
(ingicate specific percent of lov SIS
B. Average family income, if sentioned

n.s. .. not specified

Socin—econoncmic status of LT narticipating students
(indicate specific percent of low SES on the blank)
n.a. - not appl:l.cable (no ET)

00 =not specified

Proportion of migrant students in project 5.11 _-_‘_bﬁ,sa_
(Indicate speuific nercent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SUTVEY

6.1 Progect states that a sociolinguistic survey:
I for II for
=1 grouwp 20 groud
1 was made " Js .5
2 will be made . ciesm=. L o288  see Merod » 4 aached L/J_
o not mentioned e .
6.2 If a sociolinguistic survey was or vill be made, 6.2 I , r
mark all groups included: II 1 /- 2
I N-EMT I @it
1 .avents "
7 children K
3 teachers
4 cormmumity
5 others

(mocli‘y)

. .

e

et s

6.3 language douinance of H-IIIT groups (checl: 4 Aarents, T /6._leren, C. . teachers)
will be determined by the extent eacli language is used in different dorzains
through various neans of cormmunication.

e.z. specify extent descriptively: never, somet:.mes, always 5.3 A

USE NCN-ENGLISH LAMG. UsE 4IGLISH

DGIAINS: .L*ILS_'I‘_I‘L._N.I_NG \.)Pu Ilm ;:.A."._D_I'IJ..CT.{}[[;[_TI_II. LISTBIII G ..:P Q_ INC :.'LADI'\IG J I;I.TC
Home e
Church !

School
Vorl:
Socializing
He;.ghbo“‘ood'
f*lm-TV-radlo .
ilagazines nekfs(
Otuers

(specify)

=1
t
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ASSURANCE OF 1970-1971 EVALUAYION DESIGN
ASSURARL™

fre 1970-71 Bilingual program at Phoenix Union High School will be open to
students of diversified ethnie backgrounds. Therefore, product and process
evaluation procedures will be invalidated unless certain variables which

are not germane to an exclusiwe Mexican-American population are controlled.

the following is assurance that the variables will be controlled in the
sanner outlined below. The eriteria for selection listed on page ninety-
six (96) of the continuation document will serve as guiding principles to
the overall evaluation design.

1. Ethnic proportions will be identical for both control and experi-
mental groups. An experimental group will be formulated from the
list of volunteers, the ethnic makeup determined, and a control
group selected on the basis of the results.

2. Every attempt will be made to insure that the experimental and
control groups will be statistically comparable, in terms of aca-
demic achievement.

3. 8Since both schools will contain s:udents fluent or not fluent in

Spanish, proficiency in-Spanish constitutes a variable which must
be considered.

By means of diagnostic tests, Spanish proficiency will be determined, and
students will be scheduled into appropriate English classes on the basis of
test results. In addition, test results will be used as one basis for the
individualization of instructiom.

Every effort will be made to imsure that the contrel and experimental groups
contain equal numbers of those £luent or not fluent in Spanish.

i i—‘ %iﬁ-;" R :{é ,,,.Eaﬁﬁ" Foke S A i oisr Mt - 38 S Re - e

it AL A I e
i
R

-11 a-

R, 3




y yadifications of Long Range and/or Five Year Objectives as a Result of

the First Year's Operations,

+ss cajor long range goals for the Bilingual Program were added. They are
+s follous:

(1) To double the Bilingual Program so that it will meet not only the
needs of Mexican-Americ:sn students, bt students in other ethnic
groups, in an integrated situation. The Phoeznix Union High School
System is committed to the best educational program that it can
provide for students, and it is believed that ignifi

2 significant part .
of that program must deal with man' i et along with
‘ _______J!_Ji_.__________________—§—athUQLJILE__u__________ pe elows ¥
neighbor. accomplish this long range goal we plan to add |~ belows ]

65 non-Mexican-Ameéxican students at Phoenix Uni u High Schopl.
At Phoenix Union High Sckcol vher tﬁé‘pgrcentage‘qg Anglos ‘in
the -Student body is ex emely low (7%), it~is doubtful that many
Anglos will be invélved in the Bilingual Program, & -

One justification for a horizontal expansion to the South Mountain
- High School campus is that the addition of this component will
achieve a more integrated program, as we will be able to include
approximately 15% Anglo students and 10% black students in the
Bilingual group of 100 students.

———————

) (2) To develop an in-service program that will improve teacher at-
titudes, knowledge and training skills in a Bilingual Program
involving the area's ethnic groups, It is estimated that there
are'3308 students in the Phoenix Union High School System whose
primary language is not Engli=h, We are prcposing to develop pro-
grams which would serve 23 dor these students and at the same time
to develop an in-service program that could be efficiently and
economically condu:ted for 39 staff members, These people would
then serve as leadership for expanded services to all 3308 students,

Sone editing changes have been made in the Bilingual Program goals and ob-
Jectives, To the first Program goal we have added a Mathematics component
at the 9th grade level, Correspondingly, we have added a &4th program ob-
Jective dealing with that subject,

Several editing changes have been made to student goals.2, 3, and 4, An
#:tcapt has been made to identify more specifically the measuremsnt devices
vsed, and to phrase the otjectuive more in performance terms than was original-
!y done. To the teachers' goals have been added the development of positive
**titudes, and the improvement of teacher knowledge and teaching skills,
trrrespondingly a new program objective for teachers has becn added, as well
‘v editing changes in the other two teacher program objectives,

Q- prrent component has been added as a community goal, and the program ob-

Aejtlve has-been changed since it was repetitive of other student program
tctives,

b
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They are

¢y follows:

(1) To double the Bilingual Program so that it will meet not only the
needs of Mexican-American students, bt students in other ethnic

groups, in an integrated situation, The Phoznix Ugion High School
System is committed to the best educational program that it can
provide for students, and it is believed that ignificant N

of that program must deal with man' et along with
nei hbor}, accomplish this long range goal we plan to add
65 non-Mexican-Amexican students at Phoenix Unidq High Schgol,
At Phoenix Union High_Schcol vhcfe/tﬁé“percentage‘oﬁ Anglos in
the -student body is extremely/ld§’(7Z), {t\is'doubtfulxthat many

Anglos wili be invélved in the Bilingual Program, 3

see. belows ¥

¥

One justification for a horizental expansion to the South Mountain
High School campus is that the addition of this component will
achieve a more integrated program, as we will be able to include
approximately 15% Anglo students and 10% black students in the °
Bilingual group of 100 students,
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(2) To develop an in-service program that
titudes, knowledge and training skills in a Bilingual Program
involving the area's ethnic groups, It is estimated that there

are 3308 students in the Phoenix Union High School System whose
primary language is not Engli<h, We are proposing to develop pro-
grams which would serve 2245t these students and at the same time
to develop an in-service program that could be efficiently and
economically conducted for 37 ‘staff members. Thesc people would
then serve as leadership for expanded services to all 3308 students,
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“titudes, and the improvement of teacher knowledge and teaching skills,

pProgram-.objective for teachers has been added, as well
the ‘other two teacher program objectives,

[ Q. parent component has been added as a community goal, and the program cb-
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The three target schools are situated in the heart of the "inner
city." According to a 1960 census taken by the Communi ty Council,
the ethnic ard social groups of the "inner city" were distributed
as follows:

Xu-« o Quesstym .0

White (Anglo) 487
Spanish surname 31%
Negro 217

The 1960 National census lists 40,241 persons with Spanish sur-
names ou'. of a total population of 439,170. These numbers have
greatly increased during the sixties with the Spanish surname
members of the central city gaining in percentage distribution,
Figures are not available at this time which would accurately
show tte percentage increase.

The 19560 census also shows that in the inner city, thirty-three
(33) percent have incomes under $3,000 a yesar. The unemp oym:nt
rate is 9.5%. Fifty-four (54) percent of the families live it
rented homes. Twenty-two (22) percent live in homes which are
considered to be overcrowded because of large families and.’or
inadequate size.

The residents of the target area have a deep feeling of hopeless-
ness and despair. Thirty thousand are functionally illiterate.
The educational level is low. Forty (40) percent of the children
between the ages of 14 and 17 in the target area are not in school
compared to 107 in other sections of the city.

SocioVnguishc S\,\N%

Give the percentage of children whose mother tongue is other than
English from low income families.

In a comprehensive study conducted at Phoenix Union High School during
the 1967-1968 school year, 103 homes spoke only Spanish and 1,334
spoke both English and Spanish to give a total of Spanish speaking
homes of 1,437 out of 2,704 homes reporting in the survey. Most of
these homes would be families with low income. From this information,
the percentage of children whose mother tongue is other than English
is approximately 547%.

Other languages which were spoken in the home included Indian 18,
Chinese 19, Japanese 1, Italian 4, Hungarian 1, French 4, Greek 4,
Ukranian 1, Lebanese 1, Polish 2, and German 7.

_pamlin




) nese 5 .
6., If not included in survey, how was student's language doninance 6,4 I h q

determined? i II T _
=it HiT

i{-inferred by use of surname
2-established by formal testing of students
3-agssessed by inforial means (specify how)
4-not, menti%ned howr lanjuaze doinance was )
Ceter.lnec
6.5 Sociolinguistic Survey includes: (check all that apply) 6.5 Q
in analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
vhich serves as a single system of cormunication for
& group of people).
1-yes
{ 0-no

socielin-vistic sviwvey includes itaic covering:

—

6.6 Ii-BIT parents' attitudes toward maintenance of chilcd s 6.6__ 0. ..
§-EiT in particular domains of use or comwiete shift
tc English

! 1=yes

O~no

ZIT parents' attitudes toward their children's learning 6.7 ._“_'_,____
of the N-RIT language

Dyes

O-no

o
~2

6.8 Children's own attitudes regarding the second languege 6.8__. _I —
hey are learning and the speakers of tiat language
yes
O-no

5. If not included in survey hov vere parental and/or 6-9,__,!16‘_
cormunity attitudes toward H-EIT maintenaince
determined?
1-will not be assessed .
2-will be assessed; method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how)___

e - —

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ I _
program? (specify) (e.g. transfer or maintenance instructional

prograns) - <,
O-not mentioned Ih.cl“"‘h‘-es Pl‘oa ram= N.$ "\0\»

7.0 STAFF SELECTION

7.1 Linguistic bacikground of project teachers, by nuiber in each categoiy:
(indicate non-English language in each boz)

1._.. Language dominance not specified (if any information is not
c..... Mother tongue not specified specified, cross out that
2. ___ not specified whether monolingual or bilingual heading and complete the

. rest of the chart)

Y . r . o
o 1 I E Dom, Ackonolingval B-RBilingual 7.1 ;g Noo ®
we oy o ime T 181 17
- 1I,D°m - ’ I .4 .

H




vhish t2rves as & single systca O COITTWiIlCaTiln 10
& grow of people).
7

1=yes
0-no ;
sociciinruistic sivey includes Itci.o coverdng:
6.6 Ii-HiT parents' attitudes toward maintenance of child's 6.5 __ 0. ..

N~ZiT in particular domains of use or comwlete shift
to English

1=yes
G-no
6.7 %IT parents' attitudes toward their children's learning 6.7 L__
of the N-EIT language
MDryes
O-no
6.8 Children's own attitudes regarding the second language 5.8_ l .
hey are learning and the speakers of that language
yes
O-no
5.9 If not included in survey hov were parental and/or 6.5 __ Dﬁ“
community attitudes towaird H-EIT maintenance
determined?

1-will not be assessed

2-will be assessed; nethod not specified

3-has been or vill be assessed by method other than
sociolinguistic survey (specify how) ___

— ~

6.10 1-After sociolingtistic survey is made, hLow does it influence 6.10_ l _
program? (specify) (e.g. *-ansfer or maintenance instructional

programs) - . s,
O-not mentioned Influences frea ram= N.s. how
7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuiber in each category:
(indicate non-English language in each hoz) :

1._.. Languaze dominance not specified (if any information is not
- .....Hother tongue not specified specified, cross out that
2. __. not specified whether monolingual or bilingual heading and complete the

rest of the chart)

A-lionoli B+Bilingual ) 7.1 %
I I E Dom. Acopolingual. . B=DLling o2 g Moo 7
MEMY e o ke | 1 8.1 17°b
11 E Dom : a ' II A o
BT W= = 11 3.4 .ddos
11, E Dom : II; 4
NEMT - | N —— ——
" - C Ahoe b sttt =t b L4 ea s muise . B 2 e IIlB.___ —_—
A Total Humber B Total Number A
Ilonolingual Bilincual B 'cr -@ O/
—— o
C Ps e .o..-.-... ......q.--. N -j!- b
Se e Xe,‘_,y Total Muer

of Teacheis
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o 7= TOTAL BILILGUAL PACGKAH STAFF (IRSLTUCTLORS OFf DABa oy s,
Positions Assisped to Project :
Part~Timo )
. POSITION Number | Full~ “Total i -
CATEGORY - Full- Kuwber | Time Full~Tive
. Tim2 ‘ Equiv, Equiv,
. (Colums 2 4 4)
(1) : (2) &) ¢) (3
LDAINISTRATION/
SUPEKVISION 2 -75 -75
© L OEIR
(a) Pre-Kindergarten
() Kindergarten .
(c) Grades 1-6 o {.
(4) Grades 7-12 9 9’
e) Other
YECIALISTS
PUPIL PERSORNEL P 9
WORKERS
EVALUATORS 1 .25 .25
JEACHER ASSISTANTS, ' ) .
TEACHER AIDES 4 10 5 9 -
P04 SIUNITY LIAISONS 9 9
PLERICAL PERSONKEL' 1 i
L1, OTKER PERSONNEL 1 .25 .25 .
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ingui i cides or paraprofcssionals, by number:
indicate non-English language in each box ) o

1 Language dominance not specified (If any information is not
2 Mother tongue not specified specified, cross out that

%} Not specified whether monolingual or bilingual heading and complete the
) rest of the chart)

See A Monolingual B Bilingual
‘ 7.2 No. %
Kekey 1 nE Dom | I g — —
N-EMT i I — —
Co P . as @ — =
II E Dom : ' II B — —
p be ENT ‘ : , IIA oL
' ' | II B H 10ov % <
II E Dom ' | ' 1T aA_e
1 §-mir ~ ! g Bly 100 %
; * | N 1
N Total Number '
A Total Number B Total Number of aides or
Monolingual Bilingual parqpro{sssionals
o full-fime a
7.3 e(s) used by bilin progran teaci.ers: o P‘r{- fime 7.3
: Hark all that apply
. 1-Bilingual teachers teach in only one language

1a-Bilingual teachers vho teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
1b-only if native language is also their dominant language

1c-even if native language is not their dominant language
1-0-not specified

ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified

. T4 L els) used by bilingual yuo-vxiy nides or paranzolgssionals: 7.4_£_
liark all that apply

. 1-Bilingual aides instruct in only one language
la-Bilingual aides who instruot in only one language teach in

. their dominant language, whether or not it is their native language.
- t"ilingucl ides who instruct in only onc long, tezch in their native lang.:

1b-only if native lungucge is .lco tnuir dundnent 1iozuge
Te-cver if nctive language is not their dominant 1anguuge

1-0 not specified

ilingual aldes instruct in both their native and second language,
& regardless of which is their dominant language. S~

O-language(s) used by bilingual s>z -wa: oidas aot soccified

7.5 Cultural affiliation of teachers, aides, prciect direc d_evaluators
O % number and percent (liark all that apply) Specify cultural affiliation,

B, Aides No.

e A. Teachers No, % C. Broj. Director D. Evaluator(:)lNo.




W

Negdad LD e
'p : 14 .
II E Dom C ' IIB e
“”' HIT ; : , 11,4 :
! | ' [L To0 %
II £ Dom = ! ! T A o
1 NemiT ‘ ; Iy : Bﬁ Joo %
. N

N Total Number
A Total Number B Total Number of aides or

Monolingual Bilingusl paraprg{sssionals

Y full-Fime 2

7.3 Language(g) used by bilingual propran tcac:iers: (e qul--ﬂme 73
Mark all that apply

1-Bilingual teachers teach in only one language

la=-Bilingual teachers who teach in only one language teach in their
dominant ianguage, whether thet is their native or second langusage.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c~even if native lenguage is not their dominant language
_ ) 1-0-not specified

;s

(:;hilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified

7.4 Lan, e(s) used bilingual o:c-rm cides or paraprorcssicnals: 7.4;__15!;___
(liark all that apply

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

.. their dominant language, whether or not it is their native language.
tilingucl oides who instruct in only ome long. tccch in their pative lang.:

Tb-only if netive lengucge is .lso tneir dendnont lissu.ge

Te—uvorn if nctive language is not their dominant language

1-0 not specified ’ -

ilingual aides instruct in both their native and second language,
. regardless of which is their dominant language.

O-language(s) used by bilingual >rc 1a: oidas not sHccified

7.5 Cultural affiliation of teachers, aides, precject director and evaluators by .
pumber and percent (lark all that applys Specify cultural affiliation.
A, Teachers No. % B, Aides No, % C. Proj. Director D. Evaluator(s)No. %

M-A. 227 MA Mo _Mexican Ag&lo_[ 100
Anglo 223 __ -

4

Ll

O-not specified —-—
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10. Teaching Spanish to Native Speakers: Bc-+“e High School, El1 Paso, Texas

Th’3, program emphasizes the study of culture. The grﬁmmar section is
limited to dictation, with no special drills on phonetic recognition or
sentence patterns. The bibliography used in this program has been helpful.

Include a comprehensive and annotated listing of relevant bilingual education
materials which have been produced through other programs. Give the rationale
for their utilization or exclusion in the proposed program. If materials

development is proposed, show how these materials would supplement or improve
existing materials.

Laboratory Research
Southwestern Cooperative Education Research Laboratory

In 1968 SWCEL edited several manuals directed specifically to methods for
improving the understanding and education of minority ethnic groups indigenous
tc the Southwest. '

a) !"Ethno-Pedagogy' Cross-cultural Teaching Techniques points to the importance

of the new science of "Ethno-Pedagogy" as opposed to the traditional Dewey
philosophy of democratization and progressivism. This manual is indispen-
sable for the in-service training program of personnel in this bilingual
program.

b) Théﬁaggﬁj%;;guage Program is a sequence of phonetic and sentence pattern
drills using transformation, substitution and intonation exercise at the
pre-school level. It concentrates in the spoken language as a recognized
prerequisite tv standard English. These drills cannot be used in the pres-
ent bilingual program, but the general linguistic techniques will be applied
to exercises geared to the High Schooi age group.

¢) Classroom Strategies: Culture and Learning Styles is a comp tion of
behavioral test scores using the mean t-scores to determine the difference
of learning levels for the different cultural groups. The classroom
techniques developed from these tests cannot be used in the bilingual pro-
gram since they cover the pre-school age group with limited life experience.

Ihe Annual Report of SWCEL for 1967 lists the scope of services that are
available to teachers, counselors, and others in school districts who want to
undertake programs for the minorities of the Southwest. The bilingual program
will be able to utilize materials and services from SWCEL, especially in the
areas of methods of selection of students for the program and counseling
techniques. .
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porogstsis - AL COMPONENT NAME:  INSTRUCTIONAL B. DOMINANT LANGUAGE:  SPANISH C. GRADE LEVEL: -
& N
H D. NO. OF PARTICIPANTS: 220 PRODUCT E. PROGRAM OBJECTIVES: (See Program Goals, a
Objectives, Page
F. PERFORMANCE OBJECTIVES: G. EVALUATION:
(Includes Name or Description *Date or Frequency Person(s) Data Collecting
¢. Instrument) of Measurement Responsible

and Reporting,
Including the Date

$tulent Objective S-l-e: Students will increase
their reading proficiency in both the Spanish
and English languages as measured by the Davis
Reading Test and by a form of the Davis Reading
test which has been translated into Spanish.

Pre«Test =

Post-Test - May 1971

m.?mwcmw Reading Program

Three ugh an oversight, the ctiginal proposal for th
>~QFW specific reference to, and objectives for,
%AWKH&B. Since an Mavno<ma¢=.

Sept. 1970

e Bilingual program (1969-70)

the reading component of the .
t in the reading skills of bili

Program Coordinator

assisted by Research
and Planning

Scores Unﬁ(mw
Reading Test we-—
ported within

day- Pmm.r.n* the

test date,

ingual students con-

IC

Aruitoxt provided by Eic:

E
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0<not specified 7.6 No
thuber of N-GIT program teachers from local cormunity . _B
and % _____of total N-HIT teachers.

7.6 Selection of N-RIT teachers from lo¢.l cormunity page 7

7.7  Number and Proportion of teachers and aides of sane [ L
cultural backgrownd as N-ZIT students:. - X
indicate specific percent on the blanl, or B 17 (<

if specified descriptively,

_ l-few
g: tc?gcllers 2_some
= aiaes B_Dany
4-~most

5-more than half
0-not specified

Tndicate number of teachers with each qualification, L.

7.8 Teacher Qualifications - Training and cxperience priox, i 3 ject ] nEO- of i’reachers

if given)
See n.s.-qualifications not spcified sae C, o
Xtﬂﬂf O-previcus courses not specified
1. . _teacher must meet a specified level of language proficiency on a
7 e """ standardized proficiency test of the non-Englich language through

which (s)he will instruct . .
@_, _ teacher must meet a specified level of communicative conpetence in

the non-fnglish language determined by a structured interview/fluency

3. previous teaching through N-E{T (in country where it is a nativ 'glf'féve—
language, in Peace.Corps) o

L.____previous teaching in local areg/live in the cornmity peence

5. _ courses in N-BIT language structure and usagg linzuistics or FL trainin

6. ___courses in N-E literaturg’ or litevacy in Spapigh

Te ;ust be bilingual | i

g. . any previous education through I'-dil /content of couwses learinec through

Q.__. _courses in teaching 2Z8L/avdio lingual approach el

10. ___courses in methods of teaching N-ZiT ‘language/lanruage development
11. ___courses in methods of teaching content (e.g. math)in N-ZT
12. _ certification in ESL/or experience teachin:; DSL

-

13. ¢ certification in teaching N-EiT

1. cross cultural courses

15.  __ courses in the cultural heritage; values, deep culture of N-FIT oxr
16 _other cualifications, specify travel

@a % -Sthsihi'ﬂ-y,uhqc.ﬂi-uhdina ttxperience wi th Pro&‘-cm:

o minorlty gtwudents
8.0 STAFF DEVELOPLIENT

8.1A___ i, M
B M
0-No staff training mentioned Qr o

See 8.1 The project is offering training for tegchers k. For B. Tor Pera-

Xf Koy and /or paraprofessionals in the followins arezs:Teachers professionals .
(mark 211 that apply)

n.s.-Training indicated, but nature not specified _. .
1-Fnglish as their second language ......._.........
he teaching of inglish as a second language. .

-1 as their second langvage ... ...........
(i¥e teaching of X as a second language . . _.
5-iiethods of teaching other acadenic subjects .
6-ilethods of teaching other academic subjects
in { langrage ___

. een w e om

et eee a e

P R T I T R N R T




B = aides 3-nany
4~most
5-more than half

O-not specified

7.8 Teacher Qualifications - Training and o::{aoriez}cc Qrio%‘té) spoject no. of {eachers
-(Indicate nunber of ieachers with each qualification, ¢. 47_30 9 ) 9
if given)
n.s.-qualifications not spcified See C, o R
XCOCOf O-previous courses not specified o
1. teacher must meet a specified level of language proflclency, on ah
e "' gtandardized proficiency test of the non-Inglich language throug
which (s)he will instruct o . )
@q teacher must meet a specified level of communicative competence 1in
""" ’the non-frglish language deternined by a structured 1r.1terv1eu/-f1 19n%1f
previous teaching through N-RT (in country where it is a natiwv ;13-1.2"9-
- O PO R
language, in Peace Corps) e
_previous teaching in local areg/live in the corumity petence 1
courses in N-RBIT languege structure and usage/ linsuistics ov FL trainin
. ___courses in K-E literatur?’ or. literacy in Spapish
must be bilingual ) L
} é. any previous education through 1'=-HiT/content of covwses learnec._th_er_ough
c. courses in teaching 2SL/audio lingual anproacl e [T
10,77 courses in methods of teaching N-EIT language/lensuage developuent
T - - - 1 - 1
11. courses in methods of teaching content (e.g. matn)’m N-2ZT
12. certification in ESL/oxr experience teaching LSL
F in ESL/or experi :
13. ___certification in teaching N-if
14. ___cross cultural courses - )
15. courses in the cultural neritage, values, deep culture of N-iiT or

16 other cuslifications, specify . - .ravel
-‘ scnsihwl-y,w:du-ﬂ-undm terperience with Pro*‘-cw
Of rmiwmowiby gtudents

.

.
®n
..

- -

3
4
[ 5
6

8.0 STAFF DEVELOP!ENT 8.1 A o, M
B____ed, ™
0-No staff training mentioned 4 ‘
See 8.1 The project is offering training for teachers A For B. For Pora- : £
x, Koy and /or paraprofessionals ip the followins arsas:Teachers profussionals . N
(mark all that apply) . -
1 b n.s.-Training indicated, but nature not specified ... __._ .. I
1-English as their second language .. ........._...... ...%.. R
(2-Yhe teaching of English as a second language __._. ¥ . .
-5 as their second language . . ... e < e
(/. oThe teaching of X as a second language .. ... . j} B

5~.iethods of teaching other acadenic subjects __
6-.iethods of teaching other academic subjects
in X langrage __

e errm v S e n b e e b e A Aam 4 Se wee e o e [ |

1_ ._E.,_ﬂ
C, P‘ga{ 5.2 Scated ~oals of teacher iyainias ave: 8,2 II Students

I N-BMT 11 BMP

See 1-Understandin~ of socio-culiural valueS and practices or__ .
2-Cross-cultursl training

fx.ggoﬁ 3-Sensitivity to ethnocentricisw and linguistic snobbery

e

iarareness oi the socisl-emotional development oi X
srategies Tor accomodating the different learning 5
styles of __N-EMT
6-Stratezies for cognitive development of
g-S"crategies for reinforcin:, the seli-csteem of
-Methods of cross-cultural teaching or teaching the
bicultural component
9-Formulation of pupil performance objectives
10-Methods of evaluation of pupil performance objectives

) List specific gourses if given (or Xerox and attach], . T
FRICHcwlarly am wnder Standing of +hao Wekoational Pa'H'f. “nS

==f  bilingual SHudents.
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Program Bilingual Counselor -

B.¢C. - is a native Arizonan. He was born in the mining community
of Superior where he attended elementary and secondary public schools.

He received his Bachelor of Arts Degree in Elementary Education from
Northern Arizona University in 1958, and his Masters of Art Degree in
Guidance and Counseling from Arizona State University in 1965. He has
also completed extensive graduate work from the University of Arizona.
Larry attended N.D.E.A. sponsored institutes in Adult Basic Education at
Portland State College in Portland, Oregon; California Western University

in San Diego, California; and Southwestern Cooperative Educational Laboratories
in Albuquerque, New Mexico.

He has taught twelve years in the Phoenix Public Schools; eight as a Fifth
Grade Teacher; two as a Seventh Grade Teacher; one as an Eighth Grade Teacher,
and one as a Counselor for Freshmen in the Bilingual Program. Mr. B (. -
has also taught evening classes in Adult Basic Education in the Phoenix

Union High School system for three years.

As an educator, Mr. B+L_, sees and understands the need for solutions
to the educational problems of the “ilingual student of Mexican~-Aperican
descent. His years of experience in working with the students has given him

a wealth of information in helping him and the Bilingual Program meet the
needs of the students.

Other Program Teachers

Other teachers for the Bilingual Program will be identified. They must be able
to work with minorities. Preference will be given to applicants who have

sensitivity, understanding, and experience with the problems of the minority
students in the program.

They must® demonstrate an interest and involvement in the program, and be
willing to put in the long, hard hours that such a commitment dictates.

They must meet all the formal and legal qualifications of the school district
and State of Arizona.




-

ﬂb PSR A
. -

. Y et

. P
g LT [ LA

ey e wessgpestnoLTfTe %
- prr

el ey e casr R

Py, *7.‘:\.,,4 & S@'li’;“ T
it uesNF1on €. 0

STHFE DEVELOPME T

Individualization of Instruction for the 1970-1971 school §ear.

Methods to strengthen the individualization of instruction are

being incorporated into the second year of the Bilingual Program.

The 1970 Summer Workshop will be organized to provide In-Service

Training fcr teachers, teacher-aides, an. students in methods of

providing a student need-centered classroom.

Proposed changes will include consideration of the following:
M

1. Monolingual and Bilingual "one to one® teaching approaches,

2. Conversation groups,

3. Intensive individual tutoring by Bilingual teachers and
teacher-aides,

4. Laboratory classes for Monolingual students ‘after regular
classes,

5. Clinical treatment of the students' needs in short sessions,

6. Additional\individualiqu instruction programs,

3
In-Service Training for the 1970-1971 school year.
During the summer months a workshop will be conducted to plan the
program for the 1970-1971 school year. The workshop will be com-
posed of @ -teachers, 4 é005M+§\0‘kJ‘7fu11-time teacher-aides,

: students, parents, and other adult members
of the community. The coordinator of the Bilingual Program will
direct the activities of the workshop assisted by Phoenix Union
High School consultants.

The workshop will have five aims:

1. To train teachers and teacher-aides for the specific task of
teaching bilinguals,

2. To orient the new teachers to the program,
"3. To develop a curriculum and select materials for the second year,

4. To revise the objectives, curriculum or material used during the
last school year,

5. To establish meang of communicati o4 - i nd

[WRAY
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STAFE DEVELOPMeE T

b. Individualization of Instruction for the 1970-1971 school year,
Methods to strengthen the individualization of instruction are
being incorporated into the second year of the Bilingual Program,
The 1970 Summer Workshop will be organized to provide In-Service
Training fcr teachers, teacher-aides, an’ students in methods of
providing a student need-centered classroom.

Proposed changes will include consideration of the following:
m
1. Monolingual and Bilingual "one to one" teaching approaches, !

2. Conversation grdups,

3. Intensive individual tutoring by Bilingual teachers and !
teacher-aides, )

4. Llaboratory classes for Monolingual students after regular N
classes,

5. Clinical treatment of the students' needs in short sessions,

6. Additional individualized instruction programs,

b

¢. In-Service Training for the 1970-1971 school year.

During the summer months a workshop will be conducted to plan the
program for the 1970-1971 school year. The workshop will be com-
posed of 9 --teachers," 4 éOﬂSM“’Qﬂt}"full-tir'ne teacher-aides,

: . students, parents, and other adult members
7 of the community. The coordinator of the Bilingual Program will
direct the activities of the workshop assisted by Phoenix Union
High School consultants.

The workshop will have five aims:

1. To train teachers and teacher-aides for the specific task of
teaching bilinguals,

2. To orient the new teachers to the program,
3. To develop a curriculum and select matevials for the second year,

4. To revise the objectives, curriculum or méterial used during the
last school year,

5. To establish means of communication with the future pupils and
their parents.

The length of this workshop will be three weeks, six hours each day.
Also, six in-service training sessions will be conducted during the

school year. The training sessions will be three and one-half days
each. d
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Kole of Aides
J
TEACHER :
-AIDES:

™e function of the teachers' aides will be to assist the teacher
in providing jindividual attention to students.

¢recific duties will include:

pras

"intaining cleanliness in the classroom

funning messages and errands

gecping record of materials, textbooks, etc.

selping teachers with everyday duties

preparing bulletin boards

froviding clerical services

participating in school activities and field trips
vanaging Aud.Visuals

Assisting in the grading of papers at. teacher's discretion
futoring at teacher's discretion

gelping the teacher become aware of the needs and problems of individual
students .

Assisting teachers on home visits

Some of the teacher-aides aie parents which permits them to function in-
formally as liaison personnel in the community. Tearher-aides have been
encouraged, when feasible, to continue in highér education through special
coordination programs with the neighboring colleges and Arizona State
University which has organized a cooperative program for teacher-aides /
shereby they earn credit hours by working in the Program.

L LERK .

The function of the clerk will be to assist with correspondence, keeping
of records, and performing other necessary clerical duties for the Program.




) page 8
; 8.2 Methods of Teacher Training: (Mark all that apply) 8.3 ,‘ g, S—, ¥4

(;;bourses
-experiential, teaching supervised by master teacher
orkshops where teachers offer suggestions to each other
~use of video-tapes of teachersfor feedbac:: on how they are doing
cross-cultural sensitivity training, t-groups
interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 Project provides released time to teachers and paraproffesion- 8.4 l
als for joint lesson planninz: 1-yes O- not mentioned

8.5 Project provides for paraprofessionals to receive course credit 8.5 . ¥V____

toward eventual certification: ‘@ O-not mentioned
How? (specify -\

8.6 Paraprofessional's role: \ . 8.€ S, ﬂ' é

1-teaching whole class
2-teaching small groups See Yevrox e 7C
3-tutoring individually..
4~clerical
5-contributing to biultural component
how 2 ___
6-liaison vith parents « Weme wi§ ;-Fa.h’ons

8.7 Traiping for project teachers and parsprofessionals is given by: 8.7 A1, 2
B

(mark all that apply) A for teachers B for aides 1
O-not specified — —
1-University faculty X X
2-project's Mastoer Teachers X —
3-project's teachers o X

L-other (specify)

e ) et

are:
1-bilingual
2-bicultural
3-N-ZiT (specify background)

. %
8.8 Number and Proportion of persomnel giving teacher training who 8-8;3 ‘33%
3

8.9 Training is nxovided: 8.S _!4_.._1
1-dvring a summer session
2-during the acadenic year
3-other (specify)

8.10 Extent of tiaining: . 2
T s 3 (indicate no. of houis) 8.10 ﬁ‘g“‘“"
A1-approxinately ecuivalent to a 5 . weelly 6 __=
colleg: course 6 ____._ monthly [
2-riore tnran one coui'se 7 ... bi-montily

3-less tiian one couirse
4-other (specify) _.

oy - n o e e e S - e BB A ¢ e

no. %

- Y 7
8.11 ¥umber and Proportior. of teachers zttending training: 8.1 9, 10%
or: if specified descriptively, indicate:
O-not specified 6-11051
1-100% 7-~many : .
2-more. than 75% 8-few
3=50~74% g-other (specify) e \

4-25-505

P P .




als for joint lesson planninz: 1-yes O~ not nentioned

8.5 Proiect provides for paraprofessionals to receive course credit 8.5 ..I —_
toward eventual certification:.‘w O-not mentioned
How? (specifyj N

8.6 Paranrofessional's role: \ 8.¢€ 5, ﬂ.' 6

1-teaching whole class
2-teaching small groups See Yevoxw 7¢
3-tutoring individually
L—~clerical
5-contributing to biultural component
how ? ___
6-liaison with parents « mWeme Wis i'{»a..h'bhs

8.7 Traini or project teachers and paraprofessionals is given by: 8.7 A 2
(mark all that apply) A for teachers B for aides B A
O-not specified ——
1-University faculty X
2-project's Mastor Teachers X
3-project's teachers —_— k.o
/=other (specify) _

————— - —

8.8 Humber and Proportion of persomnel giving teacher training who
are:
1-bilingual
2-bicultural
3-N-EIT (specify background)

" 8.6 Training is nrovided:
1-dvring a summer session
2-during the acadenmic year
3-other (specify)

8.10 Eztent of tiaining:

A1-approximately ecuivalent to a
collegz course
2-more tnan one course e bi-monthly
3-~less than one course
L=other (specify) _

-~

8.11 Number and Proportion of teachers cttending training: 8.11 9.
or: if specified descriptively, indicate:
O-not specified 6-nost :
1-100% 7-many
2-more than 75% 8-fev
3-50-74% S-other (specify)
4=25-505
5=1-245

S.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Marl: all that anply)
(,H7 0-not mentioned
1-to N-ZIT language or dialect
b q Grto N-EMT students - expectations of achievement
3-to N-EIT culture
Xerwon

’ (""7 rior to participation in bilinzual project
—~after project training
Ya i @.fter participation for a period of tiie in project

7-through a cuestionnaire o

g-other (specify) o
Miller ArFitude Toword fuJ\iraSm(Q-
Flanders Interaction Analygis
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feacher Objective la

puring the first year of the program the teachers have -been evdluated in
sccordance with System procedures. Therefore, there have been at least three
evaluations per teacher. s

Although no systematic means for measuring teacher attitude was utilized this
year, a teacher attitude measurement device has been developed for next year.
fo provide an initial frame of reference, form A of F. 0. Miller's MAttitude
foward Teaching Scale" will be administered to ali teachers and teacher-aides.
This will provide the information needed to deal effectively with the staff

{n manners more pervasive than the mere presentation of material.

secondly, to measure whether teacher and teacher-aide attitude changed appre-
ciably during the year, form B of the same instrument will be administered in
May of 1971, and the changes will be evaluated by use of the statistical t-test.

Although the original plan was to use the MTAL, recent literature indicates
that it is more appropriate for selecting "good" teachers than for measuring
attitudes. Thus, the Miller Test appears to be more appropriate for the pur-
poses outlined above. ’
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10,0 STAFF PATTENS

10.1 Staff patterns: (mari all that apply)10.2 Staff:

~not specified bilingual teacher
tean teaching 5SL teacher
-cluster teaching ilingual coordinator

hared resource teacher

10.2 4, 2, 3‘_"04_,5—

aides or paraprofessionals

~other (specify) . onsultant psychotherapist

or guidance counselor
6-other (specify)

10.3 Average muiber of pupils per class:
0-not specified

10.4 Average number of aides orT, sargorofessi
0-not specified

10.5 Average nuibexr of N-F{" or bilingual sides {or para-
professionals) per clas:

poA——

0-not specified

difficulty in learnin

10.6 special aide to pupils having most

is given:
(?individually by :@teacher
~-in small groups —special remedial teacher
O0-not snecified @araprofessional
-parent tutor
Sew Y €xoy 7-0lder student tutor
8-peer tutor
<oy Geu G-not specified

10-no special help given

o~

100 c‘nP‘l

10.5 '

- T— - 2

10.6 '131 )

11.0 INST UCTIONAL COiPONEHT - DUL.ATION Visi!D TOTEIT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) I 11

N-FMI language will be maintained in program: i b0 £ DO
(marl: all that apply5 HEMT EHD
-not specified how long

as the alternative language of learning __x _“K

for as long as desired
2-as the nedium of instruction for special
subject natter (e.g. cultural heritage)
3-only for the length of time necessary for ____.
the acquisition of sufficient English to
oemait learning of acadenic content at an
acceptable level in English

o o am——— --——

P -

11.2 How many vears does project stote is odtimal for instiuction
for -Gl group through N-FIT language to continue?
O-not r.'xentioned
if for a particular nuuber of years:
12345678910‘

he s e b s 8 e e s 4 ks e 8 s e wee Seamc WS-

17 13

“me LY SOy ce s

. (if specified in terns of a condition, please state it -
" e.g. "if & child begins learning in 1-ZiT and English in Pre-X,
N-TIT instruction should continue through high-school®)
r * W, A 036 \ ‘ b L

wh LY

11,
2 Doii
NENT
111X .
. S
IT) commme-

1.2 W

in on\\




10.7 Lverage muwer of pupils ver cliss:
O-not specified

10.4 Average nmumber of aides or_ paraprofes
O-not specified

(0]

wm
.UJ
15
|
‘U)
2
i

10.5 Average muber of N-FUT or hilingual sides (or para-

professionals) per clas:

gt ey

O-not specified

10.6 Special aide to pupils having most difiiculty in learning

oy :@teacher

is given:
@ndividually
~-in simall groups -special remedial teacher
@Jaraprofessional ’
-parent tutor

O-not specified
Sew Yewxo ' 7-older student tutor
8-peer tutor

C Tea
OP\, y ¢-not specified
10-no special help given

11.0 INSTRUCTIONAL COiPONENT - DUDATINIT Al

11.1 Duratior of Bilingual Education (poiicy) I 11
I-@f7 language will be maintained in progrem: & Ok & DOh
(marl: all that apply NEMT BT

-not snecified hov long '
s the alternative langua;s of learning
for as long as desired
2-as the nediwm of instruction foi special
subject natter (e.g. cultural heritage)
3-only for the length of time necessary for
the acquisition of sufficient Inglish to
oceviit learning of academic content at an
acceptable level in Znglish

X.

o ammia

c e

P

- v ——

11.2 Hoy many_years does project stote is ontimal for, instruction

Tale e - —

el a e Jla ST e T e e

O-not mentioned
if {or a particular number of years:
12345’78910‘

- e e e mme

12

13

S e em - mma .

st «a e

- (if specified in terms of a condition, please state it -
" e.g. "if a child begins learning in il-Zi.I and Znglish in Pre-X,
N-EIT irstr'¢ on should continue ‘through high-school“)

GY Juniop Year, students will be
- 8 bi\ihaua\ pr'oa"uw\ classSes

&)

Duration of Bilingual Zducation (in practice) (liark all that apply)

11.3 Second lanzuage learning is introduced in which grade:

code: C= N.A. (if no &iT)
1= U
for each grour 1LA. Pre-I K 1 2 3 4 § 6 7 & ¢ 10
I1-E DOM — et e e
I1 EDOLL X

1% .: DOki/NENT

104 0 _
10.5 _ 1"
0.6 1,3

ZXTZIT OF BILINGUAL COMPOWENT

11,
£ Doii
NENT
1ma1 X
I3 X
IT) oo

1.2 1l

in only

CU p.2.3 Yewoy

11.31 _.?__‘
IT .9
I __ ..

%




C Question 164

The same sources for persouncl to provide ind:: idualized instruction
as were outlined in Objective - PROCESS lA are applicable. In all
freshman English classes, students have been placed into one of threce
groups, on the basis of their ability to achieve. The class period

is divided into two approximately equal parts—one half devoted to
large group instruction, and one half to small group and individual
instruction. Assistance to the teacher was furnished by the regularly
assigned teacher aide, by a Co-Pilot Teacher during the first scmester
only, and by tutors.

In Sophomore English classes, students were identified on an individual
basis for specialized instruction in much the same manner as was done
in Spanish classes. The numbers identified as needing individual
assistance, and the rcasons given are as follow:

.

Number of Students

Period Needing Special Reason
Attention
1 2 Low Achievemant
1 Reading Disability
2 2 . Low Achievement
3 1 Spanish Monolingual
. 1 Superior Achievement
5 2 Reading Disability
2 Low Achievement

6 1 Superior Achievement

———

Total 12

Personnel who assisted in providing individualized assistance were
obtained through the same sources as were utilized for sophomore
English classcs.

Aaalysis of time spent in various kinds of activities reveals that
efforts were made to accomplish this objective. In freshman English
classes, approximately 50% of the class time was devoted to this
effort. The amount of time in sophomore Englisn classes was less,

a conservative estimate being apr-oximately 25%,

e

h’ AETP.
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(6) A source of concern for some staff members, both within the
Bilingual Program and outside of it, has been a perceived
dependence of some students on the program. Apparently there
are some students who feel comfortable within the confines of
the Bilingual Program and who are hesitant to participate in
classes and activities outside of it. Therefore, the Bilingual
Program hasr adopted a posture of "gradual weaning" whereby the
student will participate in only two Bilingual Program classes
by the Junior year. This will make it necessary for the student
to participate in classes and activities conducted by elements
of the school other than the Bilingual Program.

-

{c) General impact of program on pafticipating groups based upon factors not
included in the formal evaluation design.

Two indicators of the general impact of the program which was not specified
in the formal evaluation design, but which would appear to be particularly
salient are dropout and attendance figures. Data for the first semester of
the “1970-71 school year reveal the following:

(1) Freshman Bilingual Program students averaged 16.18 days
absent, and of the 100 students who began the year, 2
have dropped out of school.

: (2) The Freshman Comparison Group at Phoenix Union averaged
21.89 days absent, and 13 of the 100 students dropped
out of school.

(3) Of the 100 students selected for the Freshman Comparison
Group at South Mountain High School, 11 have dropped out
of school and 19 either transferred or failed to enter
school after registration; of the 70 students remaining,
the average bsence rate was 6.23 days.

(4) Sophomore Bilingual Program students averaged 27.05 days
absent during first semester 1970-71, and 2 studeats
dropped out of school.

(5) Phoenix Union Sophomore Comparison Group students averaged
31.5 days absent, and 18 dropped out of school.

(6) South Mountain Sophomore Comparison Group students averaged
13.30 days absent, and 14 dropped out of school,

School and disirict administrative personnel agree that the inflated
attendance figures for Phoenix Union students are directly connected with
the October boycott of the school in which Mexican-American students
participated. Since tihiis action did not involve South Mountain High School,

(11 E& e X N T . a onfon m " 4. +h




(c)

(6) A source of concern for some staff members, both within the
Bilingual Program and outside of it, has been a perceived
dependence of some students on the program. Apparently there
are some students who feel comfortable within the confines of
the Bilingual Program and who are hesitant to participate in
classes and activities outside of it. Therefore, the Bilingual
Program has adopted a posture of ''gradual weaning' whereby the
student will participate in only two Bilingual Program classes
by the Junior year. This will make it necessary for the student
to participate in classes and activities conducted by elements
of the school other than the Bilingual Program.

Ceneral impact of program on participating groups based upon factors not

included in the formal evaluation design.

Two indicators of the general impact of the program which was not specified
in the formal evaluation design, but which would appear to be particularly
salient are dropout and attendance figures. Data for the first semester of
the 1970-71 school year reveal the following:

(1) Freshman Bilingual Program students averaged 16.18 days
absent, and of the 100 students who began the year, 2
have dropped out of school.

s (2) The Freshman Comparison Group at Phoenix Union averaged
21.89 days absent, and 13 of the 100 students dropped
out of school.

(3) Of the 100 students selected for the Freshman Comparison
Group at South Mountain High School, 1l have dropped out
of school and 19 either transferred or failed to enter
school after registration; of the 70 students remaining,
the average absence rate was 6.23 days.

(4) Sophomore Bilingual Program students averaged 27.05 days
absent during first semester 1970-71, and 2 students
dropped out of school.

(5) Pho;nix Union Sophomore Comparison Group students averaged
31.5 days absent, and 18 dropped out of school.

(6) South Mountain Sophomore Comparison Group students averaged
13.30 days absent, and 14 dropped out of school.

School and district administrative personnel agree-that the inflated
attendance figures for Phoenix Union students are directly connected with
the October boycott of the school in which Mexican-American students
participated. Since this action did not involve South Mountain High School,
one would expect a much lower rate of absenteeism at South, and that-is
precisely what occured. However, data indicates that even though the rate
of absenteeism at Phoenix Union was unusually high, the Bilingual Program's

Students had Fewer dwp outs |
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11.4. The_current, project will be_linled to a future Bilingual

Program at, tne indicabedpsadg level: (indicete specific grade)
crades ' . 14 Voc.
13 4=b6 7-S 10-12 13-céllicge training

W e - - .- - om

code: (if no I
I -i D0
II -5 - BT
111 3-DOM/NEIT

Py - aw oas o . . .a ——

e - .o —oaes .« - - a— —

code: 13=College or University (Other professional training) 11.4 I | N.S
1/=Federal, State, or Private Vocational Job training 11 ... ..

Iy .0
11.5 Second language learning for inglish doninant stvdents is 11.5 1, 1%

projected through grade: 1L )%
. 00 if O not grades
code: no TT specified 1 2 3 4 5 6 7 8 § 10 1132
IT 4T o — U .
15, N-ZiT/Z Do . e e aes 2

- “m s, i s tehm el el mmv e A

11.6 Learning in their native language for Non-inglish dominant 1.6 _ | <k

students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8 ¢ 10 N @

11.7 The amount of instructional time in and thiough their native language
per day for H-HIT students who are N-I dominant is: S‘e_ Xerox

-

code: O=not specified mFpmath s = science ss = social studies;za, b %’1"“‘
11.7 11.8 11.9©

ilin, per day Total Min. per Subjects taught % of time per day _of
of instruction day of any in native lang. instrueiich T

through H-BIT ___dnstruction . .. o iaaaeal Ptr*of&h” M-ELT
- ¥ \ e k£ H
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11.10 The amount of instructional tize in and through their native language
for -IiT students who ere Inglish dominant is:

.

code: O = not specified MN... = not applicable, no N-EiT, I dom students

idin, per day Total iiin. per Subjects taught % of time per day of
of instruction day of any in native lang. instruction

throngh N=B ... .. . dnsbruetdon ... el oL WIROUER Bl ‘ .
: j ‘Pre K .
!

.

l----—-—-—---.-..Ql.l‘-."..!‘-‘!..a. R e I S IR B SE B SE SEEI P T
b

PR I S AL SRR wd e mmewae memoe oy

R R T AR

- t——

'
D L R I R @ ma e s e




hadll /)

11.5 Second language learning for Inglish dominant students is 11.5 1, {1 7.-..
orojected through grade: 1T )%

00 if O not grades
code: no T specified 1 2 3 4 5 6 7 8 ¢ 10 1112

II &4l —— — RO . 3
1R N-LiT/T Dom | ... A

- ~a . - e 6 Ba s e LM A A e el b A e es

11.6 Learning in theixr native lanpuage for Non-inglish dominant 11.6 | <

(AP Ay -l LT - - et Al e ave e et

students is projected through grade: s
D

O=not’ specified/Crade 1 2 3 4 5 6 7 8 ¢

11.7 The amount of instructional time in and thiough taeir native language
per day for N-HIT students who are N-L dominant is: SQQ Xerox

’ 1

code: O=not specified rFnathi s = science ss = social studies;za, b Cq‘
CHéq

1.7 11.8 11.9

iiin. per day Total Min. per Subjects taught f» of time per day of ]
of instruction day of any in native lang. instruetich Tt
through H-AIT ~dnstruetion ... . ... ... ... towopgh M-RT
Pre I; : Pre L '
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.10 The amount of instructional time in and through their native language
for M-IIT students who ere English doainant is:

code: 0= nol specified MN..i. = not applicable, no I-EiiT, T dom students

11.10 11.11 11.12

idn, per day Total iiin. per Subjects taught % of time per day of
of instiuction day of any in native lang. instruction

Prel throngh R=B .. ... .. dnstruction .. ... ... . Mwough N-30T |
ren
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pace 11 Q
11.13 1-Progren is one-uzy - only non-Inglish ..other Tongue 11.13 | 9>
students (including N-E[T-English dominant). English
iljother tongue students do not receive instruction in
a second language
O-no ZEnglish ilother tongue students
2= 2 way - E.T learn the second language
11.14  The anount of instructional time in end tlrough their second language
for pupils who are native speakers of English is:

code: O = not specified N.A. = not applicable; no English IIT students

11.14 : 11.15 11.16
iin, per day Total min. per Subjects taught % of tine ver day
of instruction day of any in second 1lang., of instruction
thwough ¥-il  _instruction ... . . wo... Mhrough N-glll
Prek | .. . .. .. .. ... et e s s .o Pre XL
1 i e e 1 . 2. i
2. e e e iR
D e e e e e e B
4 ;e - . L e et ienaeas th Lo el
2 e e T 2 ............
7 k ............ fe e naweoaeome | ;7
g Treieeees b e e e e e e ,.8.
S t...NS... (... NS L NS - L T
10 - NS ... 5L NS L NS 10 .50
L O O b e Co R e :
‘' It is very nearly 5094 In all classes” (Project
Y y % n vc.r\cf-ed)
11.17 llixed or separate lancuage usage by teacher and/or aide M7
in the classroonm (marl: all that apoly) ._,?_,_);_‘
O-not specified -
1-languages are never irized by either the teacher, aide or the
pupil in any one class period; only one language is used.
he second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language,
4-the teacher uses only one language: however, the aide or para~
proressional uses another during the sane class period: students
nay use either,
the teacher reinforces any conversetion initiate. by tae child
through the use of vhichever language the child has used at the time.
@const&nt switching from one longuage to another by teacher during e

lessou, 4

7-the teacher uses English and the paraprofessional then translates
the sane material for l-ET pupils.

8-other (summarize)

12.0 IETHODS OF SECOND LALCUACE TZACHING

(ilarz all that apply. some projects may use a combination 12.0
of methods)

PP

. S 42t -

@Aud_ip:gg_rlggg; habit skills or behavioral approach. Haphasis
on comunication, Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student




”

1in. per day Total min. per Subjects teught & of tine pe - any
of instruction day of any in second lang., of instruction
throuzh N-LUT. . _instruction .
; . \

Pre}; 4w e me e s e ome s deoiasn o . o .,' " - o Pre K ..... -~
1 e .. t ............ j . .
- R i 2
3 T e V3
1* v .i. : - H :/* .
. e 5
6 e e . 6.
7 } , C e . 7
8 . . L .8
S ...NS.... ... (.. NS .. NS S .. S0 ¥ ...
10 NS. .. L NS NS .10 . &0 %
1o T : U ..n o, b
2 [ I R TR L2 e .
27 )
‘ot is very nearly 50% 1n all classes /Prq;%‘;_t‘.‘;‘.‘d)
11.17 lized or separate lancuaze usage by teacher and/or aide M.17
in the classroon (mar!: all that apnly) . 2,3,6

O-not specified

1-languages are never nizted by either the teacher, aide or the
pupil in any one class period; only one language is used.

he second language is used exclusively by the teacher,aids
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language.

/~the teacher uses only one language: however, the aide or para-
professional uses another during the sane class period; students
nay use either,
the teacher reinforces any conversation initiatec by tae child
thirough the use of vhichever language tiie child has used at the time.

onstant switching from one laonguage to another by teacher during
lesson.

7-the teacher uses Inglish and the paraprofessional then translates
the saite material for H-Z.T pupils.

8-other (surmarize)

12,0 I1iETHODS OF SECOND LANCUACE TZACHING

(iiarz a1l that apply: some projects may use a combination 12.0
of methods)

- .o a s

- S m— ‘

@Apd;p:;;gg_\;p.; habit skills or behavioral approach. Huphasis |
on comunication. Includes contrastive analysis of sounds |
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic., Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn froo examples. . |

2=Transfornational-cognitive approagh
Acquiring an understanding of the structural patterns or
gramiatical rules of a languace.
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2a-inductive -generative zpproach: through listening to communication,
perhaps of peers, and attempting tie new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is accuired)
Includes direct association between object, picture or action and
word in second language.

2b-deductive . - the cognitive code epproach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering guestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive,

o=Grammar - Tranglation ilethod

Formal study of rules of grammer and translation from first language

. to second, Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCMIN,IT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, reading and writing)
: 1 II

Non Ing dom Eng dom
students students
A indon B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng., dom. students)

13.1 Second language listening-speal:ing 13.1 1B ' -
slzills are leained: ) : IIB
1-concurrently with doninant lansuapge
listening-speaking slills X —

2-after a specified level of compe~
tency achieved in listening-spealing
skills in dominant lan;uage

3-a specified period of time after
listening-spealiing skills in domincat
language taught

et
we MFe o -

13,210 4 |

13.2 ALil sequence followed: 1IB_& }

1-Listening-speaking proficiency IIA & |
precedes introduction of reading ___. o — — IIB__’

2-leading is taught concuriently
with listening-speaking slills X, X X X

3-Learning to read overlaps learning
of listening-spealing slills

4-There is some overlap between
learning to read and to write

— —— ———e ——

13.3 Listening-spealing proficiency ' 13.3 Ii _ | _
determined by: IB_&
1-ileasure of listening-spealing IIA “.'.___

proficiency X . X L IIB_
2-informal asgessment by teacher —_—




to negative, declarative to interrogative, active tc passive,

o-Gramaar - Tranglation ilethod
Formal study of rules of grammer and translation from first language
to second, Emphasis on reading in second language rather than using

it for oral communication.

13.0 DCHMIN/HT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-1[* Language Skills Secuence
(#Audiolingual iiethod: listening, speaking, reading and writing)
1 II

|
|
|

Non Eng dom Eng dom
students students
A in don B in A in dom B in
lang second lang second
lang lang

= not specified
(Use not applicable (n.a,) if project has no Eng. dom. students)

13,1 Second language listening-spealing 13.1 1B l -
skills are learmed: I1B
l-concurrently with doninant language
listening-speaking slills X .

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in dorinant lan;uage

3~-a specified period of time after
listening-speal:ing skills in domineat
languare taught

e
er Pre . “

13,218 _2__
13.2 ALi seguence followed: I3_&
1-Listening-speaking proficiency IIA_ &
precedes introduction of reading _ _. o e —— IIB &
. 2-2eading is taught concurrently
with listening-speaking slkills X X X X
3-Learning to read overlaps learning
of listening-speaking slills — —_— — —
4L=There ig some overlap between
learning to read and to write o — — .
13.3 Listening-speal:ing nroficiency 13.3 14 |
- determined by: 1B _ &
1-ueasure of-listening-spealing IIA ¥V
proficiency X . N x‘ . IIB .
2-infornal assessment by teacher . X —_— .

13.4 Second language reading skills 1344 IB...,.L..
are leained: IIB__|
1-concurrently with learning to read

in dominant language Mx_ .X_

2-after a speciriea sevel of dominant
language reading competence
achievement

! 3-a specified period of time after

(]_earninc; to read in dominant language
e.g. & specific grade)

4~before learning to remd in dominant

languag e




or at a specific time during grade: X

13.7 Grade level reading is expected:

I

Non Eng dom
students

Jage 13

II
Eng dom
students

A B
dom  second
lang lang

13.5 lleading is introduced:

s-individually, vhen child is ready

sn o s

———— L TP

1
2

3 — e

.o e

13.6 “eading readiness is determined by:

1-test of reading readiness
2-informal teacher assessment

1-in firet grade

2-in second grade
3-in third grade

4=in fourth grade
5-in fifth grade —_—
6-in sixth grade e
7-other (specify) .

.

SECOND language is expected:
1-in the first grade °
2-second grade
3-~third grade
L=fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

(mark all that apoly)
I=N-E
dom
students

1-Second language learning is only a sep~
arate subject for English-spealiing stu-
dents; the second language is not used
as a mediw of instructica for other
subjecis,

2-8econd language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. _j!{

3-Second language learning is always in-
tegr. ted with the learning of oourse
conte:it (such as social studies) or as
a mediwm of cognitive developient,

l-hcademic content taught in the native

A B

dom second

lang 1lang

———r -

— - pere o

o ~—e ave

> o ————

13.8 Grade level academic achievement (math, science, etc.) in the

14.0 INTEGUATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:

II=E
dom
students

X




3 o - e ——

13.6 “eading readiness is determined by:
1-test of reading readiness . 13,6 14_ 1

2-informal teacher assessment e — —_— B_1
IIA !

IIB_~1_h_

13.7 Grade level reading is expected:

-in firet grade  __  ___ 13 g

2-in second grade e — o IB .
3~in third grade o —_ o I1A_9

4=in fourth grade —_— — — . IIB 9 _

5-in fifth grade
6-in sixth grade
7-other (specify)

annene ———— —— - o
s anen ——ta ——————— [N

e —— ————— -~ —

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 1B 9
SECOND language is expected: 1B 9__
1-in the first grade
2-second grade
3-third grade
L-fourth grade ' .
5-fifth grade
6-gixth grade
7-other (specify)

14.0 INTZGOATION OF SECOND LANGUAGE LEADNING WITH OTHER LEARNING: 14.0 I 2 5
(mark all that apnly) II_'2
I = N-BE II= &
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as & mediwa of instruction for other
subjecis.

2-Second language learning is bdsh a sep-
arate subject and also a medium of
instruction for other subjects. _X ___x .

3-Second language learning is always in-
tegr: ted with the learning of oourse
conteiit (such as social studies) or as
a medium of cognitive development.

4~hcadenic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language). MA +h X —

5-Different academic content is teught
in the second language from that which
is taught in the native language.

Cwl ol
O-not specified Hevr toa A

. 6=other (specify) nonanwe \&TSMQSQ

L —
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' 15.0 TREATIENT OF CHILD'S LANGUAGE: I I1 15
Non Eng. dom.  Eng. dom.
students . .. ‘students

h-indm. B2nd A B 2nd

lang. lang. Eng. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of iae standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form. _L _é X __A
3-Other (specify)
O-Not specified
16.0 MATERIALS
16.1 Reading Materials<Types
Readlng Materials are: (mark all that apply)
1-Linguistically based
(ferrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA___ A II..__ 1IB
2-Basal reeders

4=Dialect readers

4-Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1 16.2 TA N R 1. NR
2=~Grade 2
3-Grade 3

4-Beyond Grade 3
O-not specified
(eose indincds o o Jlme =)
16.3 The following are techniques and materials used {>r second language
O-none speclfied
1-pattern drills
2-dialog memorization
3-choral repetition
4-songs
rojramed instruction \uha masker
~stor1es iread to children
AUDIO VISUAL AIDES
@-films, filrstrips ...
8-flannel or magnetic voards
O~realia, graphic displays
records, tapes
listening centers
12-multi-media approach

H’slllleIIIl

14

.0 IA 2
B_04
IIA_ &
1IB__ %

learning:




-_—

aiming toward child's eventual
control of the standard form.

z-The child's language is corrected-
the teacher points out errors and
denonstrates the standard fo.m. _L _é O

x
I

3-Other (specify) —

O-Not specified

16.0 MATERIALS

16.1 Reading Materials-Types
Peading Materials are: (mark all that apply)
1-Linguistically based
(ferrill or Miami Linguistic

readers, IT4, etc.) 16.1 IA__ 1A . 118_ N S
2-Basal readers — — — ——
3-Dialect readers — — — ——

4-Bxperience charts (stories
dictated by children) —_—

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1 16.2 AN 1. N R

2-Grade 2

3~Grade 3

4-Beyond Grade 3

O-not specified - )
(oose indiestr o lius -)

16.3 The following are techniques and materials used for second language learning:
O-none specified i
1-pattern drills
2-dialog memorization
3-choral repetition
4~-songs

prograied instruction ;\nha- muﬁ\'ﬂ'

-stories read to children
AUDIO vISUAL ZIDES
@-filz:s, filnrstrips
8-flannel or magnetic voards
9-realia, graphic displays

records, tapes

listening centers
12-multi-media approach

Experiential *
13-role playing
14-puppetry
15~experience charts
16~primary typewriter
17-learning through direct experience
~  With materials e.g. Montessori
18-activity centers-chosen by child
1G=other (specify)
Learning outside the classroom:

field trips
21- guggested TV programs
22--.ther (specify)

| bebel | be [t {11 ]

LUbe I 1HTET [kl | e DI TTT

[ 16 |1
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page 15

16./ The sources of Non~English materials and textbools are: 16.4, | ;3’ HJ q
(mark all *hat apply) ,
O-not specified N
@are written- by native speakers of that language
2~comme. .islly prepared and published in countries where

N-E is the native language
eveloped by the project's own bilingual staff §
eveloped by the staff of another bilingual project (specify which)
-developed in conjenction with project parents
6~developed by or with members of N-EMT community (See Xerox # 7
7-are culturally appropriate for N-E culture P Q-2 )
(specify how this is determined) for
-are cross cvltural
commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculifn
12~-other (specify)

16.5 The specific bilingual/bicultural materi ls used in tae language 16.5.Fi....l.. 3
(‘-?\L\S ¢

component are: Moterials ition FProjec R
O-not specified P N s ""Dea‘d’
1-xerox at‘buched-pafe and document 8BS wj -

Cat,ar (b5 | Cont rotted Reading (EDL)

17.0 STUDENT GROUFING Audtx CEOL) - N
= dolgosive Compie Lo eglish
17.1 Student %rouping ; mixed or separated into dominani lan e 17.1___[____

groups: (mark all that apply)

O-not specified )

Pupils of both linguistic groups are:

1~always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

L~ ixed for non-academic learning; art, music, gym, health

5-separated for rative and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

T-never nixed for language or other academic learning

8-other (specify)

Nede - (no 4T stulents)

17.2 Students are grouped for language instruction: 17.2 3@,3 B
(mark all that apply) A-more than i the time DB Less than i the time

O-not specified
1-total class
2-small groups (specify size)

X

3-individual instruction T £ et o tla
17.3 Criteria for grouping: Students S€¢ XEReA 156
O-not specified I Non Eng IT Eng dom II';LEng dom
dom 2T " NHIT
‘ A
*Tgo < b 1-by age — —
) 2-by native language

3-0y dominant language ——

4=by language proficiency
(ex. level of reading slkill) _Z_
n.a. not applicable
(no E.dom/NEHT)

‘T Cont. p g

| dl
|

18,0 TUTORING




(specify how this is determined)

-are cross cultural
commercially prepared and published in the U.S.

10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12~0thér (specify)

16.5 The specific bilingual/bicultural materlals used in tZe language 16.5 l
component are: Moterials cﬁu\ﬁho'\ O
O-not specified Pa SW CSo-n ¢\70

xeroy attuched-pafe and document -
Conk rolled Ru&iha e DL)

C
f
17,0 STUD ‘1‘ cmupmc Aundey CEOL)

17.1 Student grouping; mixed or separated 1ng EomlI nan% Tangos

groups: % k all that apply)

O-not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-nixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning: art, music, gym, health

5-separated for native and second language learning into
dominant language groups

é-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (speclfy)

n.L. Lad N0 .a .L otLeeL-tS)

17.2 Students are grouped for language 1nstruct10n. 17.2 35;3 B
(mark all. that apply) A-more than 4y the time B Less than 3 the time
O-not specified ‘
1-total class .
2-small groups (specify size) X
3-individual instruction K Cent p Ma

h
1,.1 |

b

Criteria for grouping: Students S€C XERoX 1Sk
O-not specified I Non Eng II Eng dom l:':],L‘ng dom
' dom AT " NEIT

1-by age —
2-by native language
3-by dominant language —_—
L-by language proficiency

(ex. level of reading skill) _Z‘
n.a. not applicable

(no E,dom/NEHT)

‘7t Cont. e g

——————e
—o——a
—
ettt
s

18,0 TUTORING

#8.1 Student Tutoring is: (mark all that apply)

no-not mentioned

O-type is not specified

1-int .r-gthnic (I=EIT 'student tutors HiT students)
2-irtra~ethnic (N-EMT student tutors N-ZIT)
3-done by older. children (cross age)

4-done by peers ('seme age)

5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instructicn as follows: '.‘
O-area not specified 18.2 ' 120
nter-ethnic (N-GIT aide tutors EIT student’
in the anqusition of native language slills (M
in the acqusition of second language skills ’

n other academic subjects See xcg o\ 7c_
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ASSURANCE OF 1970-1971 EVALUATION DESIGN

The 1970-71 Bilingual Program at Phoenix Union High School will be open to
students of diversified ethnic backgrounds. Therefore, Product and Process
evaluation procedures will be invalidated unless certain variables which
sre not germane to an exclusive Mexican-American Population are controlled.

the follow'ng ig aséurance that the variables will be controlled in the
ganner out aed below. The criteria for selection listed on Page ninety-

1. Ethnic Proportions will be identical for both control and experi-
mental groups., An experimental group will be formulated from the
list of volunteers, the ethnic makeup determined, and a control
group selected on the basis of the results,

control groups will be Statistically comparable, in terms of aca-
den.c achievement.

-

-

3. Since both schools will contain students fluent or not flﬁent in

Spanish, proficiency in Spanish constitutes a variable which must
be considered.

By means of diagnostic tests, Spanish Proficiency will pe determined, and
students will be scheduled into appropriate English classes on the basis of
test results, In addition, test results will be used as one basis for the
individualization of instruction,




o

The same sources for personnel to provide individualized instruction
4s were outlined in objective - PROCESS 1A arc applicable. In all
freshman English classes, students have been placed into one of threce
groups, on the basis of their ability to achieve. The class period

is divided into two approximately equal parts—one half devoted to
large group instruction, and one half to small group and individual
jnstruction. Assistance to the teacher was furnished by the regularly
assigned teacher aide, by a Co-Pilot Teacher during the first semester
only, and by tutors.

in Sophomore English classes, students were identified on an individual
basis for specialized instruction in much the same manner as was done
in Spanish classes. The numbers identified as needing individual
assistance, and the reasons given are as follow: '

5
.

Number of Students

Period Needing Special ) Reasor
Attention
1 2 Low Achievement
1 Reading Disability
2 2 ‘ Low Achievement
3 o1 Spanish Monolingual
1 Superior Achievement
5 2 Reading Disability
2 Low Achievement
6 1 Superior Achievement
Total 12

Personnel who assisted in providing individualized assistance were
obtained through the san~ sources as wWere utilized for sophomore
English classes.

Analysis of time spent in various kinds of activities reveals that
efforts were made to accomplish this objective. In froshman English
classes, approximately 50% of the class time was devoted to this
effort. The amount of time in sophomore English classes was less,

a conservative estimate being approximately 25%.




18.3 Parent tutoring: (mark all that apply) . 18.3___IN o
no-not mentioned
O-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home~visiting teacher !
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-naterials are provided for use in home by parents !
8-other (specify

15.0 CURRICULUL PATTESNS 19.0__ _’_'L,__S; '

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day

-flexible or modular scheduling .s' i Y
4 small group instructionj) Q vow

fecposat p.1 individualized learning hndibidual Self instruchsh
Cont. p. 1Vl 6-open classroom /
5 7-guided discovery and incuiry

Cr *» @a curriculum which is both child and subject-centered
)&p,\/ S-others (specify)

/ y - £ 10-if the program includes activities which complement

experiences children encounter in the home, community
N and through mass media i.e. TV, describe belgw: ) lum
Student involvement in Flanm‘rﬂ of currict

20.0 COGNITIVZ DEVELOPIENT

20.1 Cognitive developrient in early childhood grades is fostered through:
O-method not mentioned ' 20.1 “Q .
1~structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-notor develo,ment

2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

3 4~labeling and grouping actuzl objects to learn classification;

grouping objects with common ateributes and labeling their
attributes (i.e. colors, sizes)
5-direct experience of processes of science thronugh discovery, using
naterials rather than text: active experimentaiion by child vith teacher's
cFp.:i.d..nce: rother than t.oscher de:ongtration, . .
6-direct experience of math through discovery ratier than instruction
Q 7-other (specify or xerox) p. no. and document:




7-naterials are
8-other (specify

grovided for usc in home by parents

15.0 CURRICULUY PATTERNS . -19.0___ Lff_f, '4

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
-flexible or modular scheduling

small group instruction) Qrowp S .

Crogusat p. 1 ndiviqualized learning,- .‘ndi':n'duu( ?sle,lp (nstrucheh
Conk. p. 1l 6-open classroom J
5 7-guided discovery and inquiry

€ r » @a curriculum which is both child and subject-centered
)/gﬂ’\/ S-others (specify)

/ é o 4 10-if the program includes activities which complement

/ experiences children encounter in the home, community

and through mass media i.e. TV, describe belgu: .
Y Student involvement in Flanni na of curri c.u.luuh

20.0 COGNITIVZ DEVELOP: ENT

20.1 Cognitive development in early childhood grades is fostered through:
O-method not mentioned ' 20.1_N.Q.
1-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-notor development

2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,

- counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position )

4~labeling and grouping actuzl objects to learn classification;
groupid¥ objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
naterials rather than text: active experimentation by child vith teacher's

é:pidunce rather thon t_ozcher deq:ongtration. . .
6-direct experience of math through discovery rather than instruction

7-other (specify or xerox) p. no. and document:

20.2 Cognitive developnent in later grades (grade 4 and above) y - 0
O-method not nentioned T e Wl
1-specify or xerox p. no, and docuuent
n.a.-no grade 4 or later grades

See KEVOX /6 &~

e
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CLASSROOM PROCEDURES

The class periods will have a theoretical duration of fifty minutes,

each with enough flexibility to accommodate student needs. Class

periods will be flexible to provide for individual attention.

The English, second language class, will be conducted in English with ///
the freedom to use Spanish when necessary for the understanding of ’
concepts and to speed the learning process. ,/

The reading class will be closely related to E.S.L., and will give
attention to the areas needing correction in English and Spanish.

The content of the reading class will be coordinated with social

studies, Spanish, and English.

The Spanish class will be conducted in Spanish with the freedom to
use English for the correction of idiomatic expressions and false
cognates. . N

The social studies program will be taught in units of Spanish and
English. The exact length of time has not been determined. Research

in theories of learning is being investigated to determine the most
effective time sequences. The preliminary investigations point towards
short units in each language. The exact time sequence will be determined
in the summer workshop.

The students will be involved in group study and individual self-
instruction.

It is the hope of this project to interest the students in the formation
of:

1. An Intercultural Development Clubﬂwith the purpose of bringing
a universal interest in other cultures.

2. A Mexican-American Literary Club with the purpose of interesting
the students in writing bilingually, as well as to publish a
bilingual journal for students and the community.

3. Art and Song Club with the purpose to interest the students in
. cultivating Mexican-American folklore.

The students will be urged to participate in community organizations as
representutives of Phoenix Union High School.

The bilingual program will participate in field trips, and will utilizg)‘
the experiences in all classes simultaneously in order to reinforce con- ~
cepts in English and Spanish,

.= i
B s\ k
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gﬁﬂﬁéﬂgﬁ OF 1970-1971 EVALUATION DESIGN

e 1970-71 Bilingual program at Phoenix Union High School will be open to
srudents of diversified ethnicsbackgrounds. Therefore, product and process
evaluation procedures will be invalidated unless certain variables which

are not germane to an exclusive Mexican-American population are controlled.

e following is assurance that the variables will be controlled in the

aner outlined below. The criteria for selection listed on page ninety-
six (96) of the continuation document will serve as guiding principles to
gte overall evaluation design.

1. Ethnic proportions will be identical for both control and experi- ’
mental groups. An experimental group will be formulated from the :
list of volunteers, the ethnic makeup determined, and a control ! !
group selected on the basis of the results.

2. Every attempt will be made to insure that the experimental and

control groups will be statistically comparable, in terms of aca- v
demic achievement.

3. Since both schools will contain students fluent or not fluent in

Spanish, proficiency in Spanish constitutes a variable which must
be considered.

means of diagnostic tests, Spanish proficiency will be determined, and
tudents will be scheduled into appropriate English classes on the basis of
est results. 1In addition, test results will be used as one basis for the

ividualization of instruction. '

.

tuy effort will be made to insure that the control and experimental groups
ntain equal numbers of those fluent or not fluent in Spanish.
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A - 1 — PROGRAM GOALS_ AND OBJECTIVES FOR 1969-197¢
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Goal: To develop greater counitiye achievement in Spanish, English, and

Spanish-American history.

Program Objectives:

8. The students will increase their comprehension of the Spanish lan-

guage as measured by the pre-post s.ores on the Modern Lanuguage
Association Foreign language Test,

b. Students will “increase thei: comprehension of the English language
as measured by pre-post scures on a standardized test. o

c. Students will demonstrate their comprehension of information and
concepts of Mexican (Latin) - American history and culture as
measured by their performance scores on a teacher—prepared test
covering the selected units of content.

d. Students will increase their reading proficiency in Spanish and
English as measured by the Davis Reading Test and by a form of the
Davis Reading Test that has been translated into Spanish.

e. Students will increase their knowledge of mathematics as measured

by the Stanford Achievement Test for Math, and by teacher developed
tests. .

Goal: To develop positive attitudes toward the Spanish-American cultures.

Program Qpiective:

The student will develop a positive attitude toward the Spanish-
American and American culture as determined by responses on atti-
tude inventories to be administered at intervals throughout the
program.

ety imprdve the students’ self-concept as bilingual members of
society. e

Program Objective:

The student will develop positive attitu:es toward himself as a
bilingual member of society as determines by hig responses on pre-
post attitude inventories.

Goal: To develop student responsibility toward :elf, others, and
society. :

Program Objective:

The student will develop positive gf*itudes spmrd celf, peers,
teachers, and community as measured by his 12sponscs (scores) on
pre-post administrations of an attitude inven%o),.

/6




21.0 SILF-ESTZIL

Stated methods of project compenent expected to, increase
no-self-estecn not mentioned as an objective
O-self-esteen is an objective but methods not specificd
Teacher encourages pupil to verbally express his feelings:
1~-through role-playing
2-puppetry .
3-language-experience approach: students dictate stories from
their own experience
4-teacher accepts, aclmowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
6~teacher provides experiencés in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways
7-teacher provides experiences leadinz to competency and
success '
8-teacher provides experiences where occasional failure is
acknovledged as part of everyone's experience; second
attcmp‘%s are e?ct(auraged ) )
d-other (specify) (xerox or summarize) document page ir L. ]
tarning about Mev-Am .cultural herrtage# pridein Wis \du\hl"
Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as: )
10-pupil.:1 act as tutors for other pupils See Yero x| 8 a
11-puils have some options in choice of curriculum
12=pupils choose activities from a variety of interest centers
lder puils participate in curriculum planning and/or
dsvelopnent
upils write a bilinguel newspaper for disseuination to the
conmauni ty
. 15-other (specify)
* 08 Spanish and Tndian Catvbuliens Y6 Amer. history 0O
22.0 LEARNING STRATEGIES . 22.0

1-The project nentions the following specific learning strategics
as important for reaching a particular ethno-~linguistic group:

(specify or xerox) Document and Page no.
Exaziple: Navajo children resist participation in an authoritarian,
T traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.
O-none mentioned

23.0 BICULTUML COMPONZNT

23.1 This progran is: 23.1 3
1-bilingual alone
2-bilingual and bicultural
3=bilingual and multicul tural




/~teacher accepts, ac:moivledges ideas &ud feelings
5.teacher encourages non-verbal expression of child's feelings
through painting, nusic, dancing
6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed end the thildren are encouraged not to make fun of
"different" ways
7-teacher provides experiences leading to coupetency and
success
8-teacher provides experiences where occasional failuwr. is
aclmowledged as part of everyone's experience; second
attemp‘%s are er)xcc(;uraged | )
g-other (specify) (xerox or summarize) document page i L. .
uvn\vﬁg aloout Mev-Am cultural heritaqe# pridein \is \d%h"l
Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as: )
10-pupil; act as tutors for other pupils See Yero X IBCL
11-puils have some options in choice of curriculun )
12-pupils choose activities from a variety of interest centers
1der puils participate in curriculum planning and/or

developnent
upils write a bilinguel newspaper for dissemination to the
cormunity
. 15-other (specify)
¥ and Spanish and Tndian certribuli ems Yo Amer. \-{L:{er\uj 0O
22.0 LEARNING STRATEGIES 22.0

1-The project mentions the following specific learning strategies
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rous, has been found more effective.
O-none mentioned o
H

i eaa

23.0 BICULTU.AL COMPGI=NT

23.1 This program is: 23.1 3___,_
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
O-not specified as to which of the above
L-an ethnic studies program is included in the bilingual program
5-art, posters, yeslia, crafts of both cvltures are exhibited in
the classroon
6~language and cultural content are integrated
7-other %specify)
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23.2 Cross-cultural awereness: 23.2____‘
If project mentions specific values or 1nodes of behavior of
N-HT culture, please swmarizc below: (or attach XeTox)
found in document Zmitial Tahoage i Bobd .
O-not mentioned

See. Yero X | € e

23.3 1-if picject mentions efforts to decrease etanocentrism in 23.3 Q .
either or both groups, describe below: (or xerox-document page/#)
. O-none mentioned

23.4 In the bicultural compenent lnowledge of the ¥-HIT culture 23.4 " 3’ ", _‘, 9
involves (mari: all that apply)
-no bicultural component mentioned
unmanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politeal

novements
2 ) Historical-cultural heritage of the past--contributions to art
and science :

<'Deep' culture: family patterns and contemporary vay of life.
tenization of surface aspects of a country--geosraphy, dates
of holiiays etc.
-i specific culture only e.g. one Indian tribe
@arions cultures of same ethnic/linguistic group (i.e. Spanisl—(

pealiing peoples
@ third culture different from NEIT or IIIT
ZUther (specify)

23.5 Mmerican culture is defined: 23.5 M_a
O-net specified
1-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisn of America=-multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number for %erox) or

elaborate in your own words See Xerox [ V o~

24,0 COLIUIITY COIPONENT
24.1 Bilingual libraries are provided for: 24.1._NO

O-group not specified

1-oroject children

2-adults of the project community
3-teacheis

no-vilingual library not mentioned

8L Y An athnioe atudies lihrarv 4s nrovided foire o . ___21!"2_.... Nno




-

23.3 1-if project mentions ¢fforts to decrease etinocentrism in 23.3.__..Q. .
either or both groups, describe below: (or xerox-document page/#)
C-none mentioned

23.4 In the bicultural compenent !mowledge of the N-LiT culture 23.4 " 2, "l“ 7
involves (mari: all that apply)
-no bicultural component mentioned
1-Hlumanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
novements
2-)Historical-cultural heriizge of the past--contributions to art
and science
«'Deep’' culture: family patterns and contemporary uay of life.
temization of surface aspects of a country--geography, dates
of holidays etc.
-4 specific culture only e.g. one Indian tribe
@arious cultures of same ethnic/linguistic group (i.e. Spanish-

peal:ing peoples
( .;:i third culture different from NEIT or IZIT
ZOther (specify)

23.5 Anerican culture is defined: 23.5 _____;g___
0-not specified
1-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of Awmerica--multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number fcr xerox) or

elaborate in your owm words See Xeroy I y P

24.0 COIZIUIIITY COIPOKENT

24.1 Bilingual libraries are previded for: 24.1__NE
O0-group not specified
1<project children
2-adults of the project community
3-teachers
no-ovilingual library not mentioned

24.2 Mn ethuic studies library is provided for: 2.2 _NDO .
O-group not specified
1-project children
2-adults of the project community
3-teachers |
no-ethnic eiudies library not mentioned |
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an Anglo. But his wishes cannot change physical features, con-
ceptual and speech patterns, and cultural heritage. He soon
finds he is ywot an Anglo. He realizes that even his close
friends accept him for what he is, a Mexican-American. He is
faced with the decision of trying to be something he is not

or accepting his Mexican-American heritage with its correspond-
ing vacuum.

His despair grows with lack of identity. Out of this lack of
identification flows a deep feeling of frustration. If he "is
nobody," and if he comes from such "unworthy people," why should
he want to emulate his past? Haven't the Anglos been the "masters
of the world?" It is necessary to give this person an opportunity
to create a better image of himself and his people.

Fortunately, the Mexican-American has a glorious past both in his
Spanish and Indian ancestry which, when known and understood, can
make him proud of being a Mexican-American., The Phoenix Union
High School bilingual program sees the need to give the student

a feeling of universality with all mankind by giving him pride
through his own identity.

Americanism

The Mexican-American is not aware of his contributions. This adds
to his discontent, Identity and pride can be given by bringing
the Mexican-American contributions in American history to the
Mexican-American and the other ethnic groups of the schools.

For example, the original colonies were nut thirteen only, but
many more. The colony of New Mexico was established more than
twenty years before New England. Spanish Florida was colonized
almost half a century before Jamestown. The contributions of

the Spanish and Mexican people enrich the American nation. The

. study of these many contributions in the bilingual program will
* help both Anglos and Mexican-Americans gain renewed respect for
i one another and help many disadvantaged Americans make impor-

|

2.

tant contributions.

COMPOSITION OF TARGET AREA

Approximately eighty-five (85) percent of the students from
families of Mexican-American descent in ?hoenix are enrolled
in three of ten high schools. These high schools are Phoenix
Union, South Mountain, and Carl Hayden, and will be the target
schools for this program.

The pilot school for the first year program will be Phoenix Union
High School where sixty-five (65) percent of the student body is

of Mexican-American descent. The pilot program will be extended

to South Mountain High School the second year and to Carl Hayden

the third year.
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Community Objective la

The Bilingual Program has met with widespread community accepfancc.
Though once again difficult to quantify, this acceptance may be ascer-
tained to some extent by newspaper coverage, the number of community
members visiting the Program, and the number of requests for Program
personnel to speak to various community groups.

A representative sample of newspaper coverage is included. Please refer
to Appendix¥ (& These articles indicate both the interest the
community has taken in the Bilingual Program and satisfaction with the
Program.

Unlike the typical school program, the Bilingual Program has attracted
many visitors during its year of operation. For example, betueen
September 8, 1969, and January 1, 1970, a total of 43 people were
officially noted as visiting the Program. Among these people were three
Mexican-American priests two professors from Arizona State University,
and twenty educators from outside the Phoenix Union High School System
boundaries. The remaining 18 visitors were parents, ten of whom had
c-ildren enrolled in the Bilingual Program and eight of whom were request-
ing that their children be placed in the Program.

In addition, the Bilingual Program has attracted so much attention that

the Program staff has made many presentations to interested groups. Among
these groups were the Comnunity Evangelical Society, a group of Catholic
priests, a group interested in the education of disadvantaged youngsters,
classes at Arizona State University, foreign language teachers, and publish-
ing company representatives. 1In all, more than 500 people from the community
have had direct contact with Program staff. Special presentations by Program
staff for local television stations have enabled an unestimable number of
other citizens to become exposed to the Bilingual Program through indirect
staff contact. :

Community Objective 1b

. The extent to which parents have become knowledgeatle about the Bilingual
Program was ascertained through results of a special Parent Questionnaire
which was administered twice during the year. The Questionnaire was com-
posed of ten pertinent questions, the validity and clarity of which were
established with the assistance of EPIC. Of the 100 Questionnaires mailed
to parents of students involved in the Bilimgual Program, 76 were completed
and returned. The results indicate an increased krowledge and acceptance
of the Bilingual Program. Illustration II graphically demonstrates the
magnitude of the knowledge and acceptance.

/¢,

-28-




- Page 19
24.3 Provision is made by the school for informing the parents 24,314 3 M ) (4 9 12
and comrunity about the program through: (Mar®: all that apply) /) 7
O-1ethod not specified s .
- no-no provision for informing community
{ i . bilingual neusletter
H ’

2-. monolingual newsletter
aws sent to mass media.
if articles included with project, check 4
bilingual fliers sent home . .
formal meetings « Speakin to wmmu-hi(-y ar‘Owrs : sngrma-h on mtt‘hru]
. 7-informal meetings open to &ntire community d ¢ 30‘\
: ~neetings conducted in both languages )
Sthone visits C. 4b 28
10-other (specify) '

11-project director personally involved in program
dissemination, specify how

« school visrts

2.4 Community involvement in the formulation of school policies -
.and programs is sougit through: ) Lok 2 ) 3. ‘1) )
O-type not specified
no-not sought
1-existing community groups working with program
bilingual questionnaires
community-school staff committees
comiunity advisory groups (. 30
formal meetins open to the entire comaunity hﬁ l .

-informal meetings with community groups 7 P“" en ex P &.\\\ Pm rom
7-other (smecify) o Lemmeeni Y S<elea_
8-project director personally seeks involvement of community X ereoy

in program. specify how / q
[ 7

2/,.5 The school keeps informed about community interests, evenis and
problems through: ;
no-no mention of school seeking to be informed about community
1-meetings open to the entire community coadusted in both
languages
coraunity representatives to the school
bilingual questionnaire sent te the home —
home visits by school personnel
-other (specify)
O-nmethod not specified o
@%uufiaw\o.irt. gent to homae C .28

. SeeNer, v &
24.6 The school is open to the community through: 24.6_ ""f"_.‘"
O-not mentioned
no-school is not open to community for coumunity use
1-o-ening school facilities to the community at large for use
" after school hours and on weekends
2=providing adult education courses
o 3-other (specify)

2.5 2,34, 1
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T-informal  meetings open tc bantire comuunity vV 7 ¢30q
~neetings conducted in both languages ’
Shome visits C. 428
10~other (specify) '
11-project director personally involved in prog:zam

dissemination. specify how

« §choot visgits

244 Commnity involvement in the formulation of school policies -
asnd programs is sought thvough: IRy M4 ) 3, ﬂ; d
o et O-type not specified

no-not sought

1-extisting comunity groups woriking with program
bilingual guestionnaires
communi ty-school staff comaittees
comaunity advisory groups ) C 30
formal meetins open to the entire community h‘\ ‘ .

-informal meetings with community groups 7 aren ex P C.L\h rom
7-other (specify) 1o commeeni *Y S eha
8-project director personally seeks involvement of community X'l eoy

in program. specify hou ‘q
e~

o —T

24.5 The school keeps informed about cormunity interests, events and
problems through: Z4e5 a, 3.; ks ) /"
no-no mention of school seeking to be informed about community
1-meetings open to the entire commmnity conducted in both
lenguages
cormumnity representatives to the scliool
bilingual questionnaire sent to the home
home visits by school personnel
~other (specify)
O-method not specified )
B Guestionnaire fent fo homa  C 28

Se ‘—x e % ( &
24.6 The school is open to the community through: 2.6

0-not mentioned
no-school is not open to cormunity for coumunity use
1-opening school fascilities to the community at large for use

after school hours and on weelends
2-providing adult education courses
3~other (specify)

25.0 LIPACT EVALUATION Co -

25.1 Pro ject nentions description or dissemination of the bilingual 2
progran through: 25.1 ,' 1 31 6

newsnaper articles

radio programs

TV prograns
4~video-tapes

~{'ilms
visitors to obsexrve the program
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CHANGE IN APPROACH TO THE COMMUNITY

One of the strengths of the Bilingual program has been the involvement and
participation of the community in the program. The parent questionnaire re-
flects an increased knowledge and acceptance of the program. However, there
is also a need for more dissemination of program information than was possible
last year. An example, question number two shows a decline (647 to 59%) in
the percentage of parents who indicated they were given enough information on
the program as the y:ar progressed. While this difference is not statistically
significant, any decline shows a need to increase the dissemination process.

As a result of this need, it is planned to disseminate information to parents
through parent newsletters, information meetings, and contacts through satelite
organizations. Also parental meetings will be scheduled to inform parents of-
the purpose of the Bilingual program.

Some of the methods of community involvement that were utilized during the
first year included the following:

1. Parents were invited to visit the school and discuss problems
with the teachers.

2. Contacts were made with parents regarding student absences.

3.~ Parents, from the beginning of the program, have attended meetings,
helped plan the program, and received written information on the
program. Meetings have been'held in English and Spanish to help
all paremts feel comfortable with their contacts with the school.

4. Extensiwe ground work was done with Mexican-American organ-
izations. The organizations' tremendous support of the program
in their publications and attendance at Board of Education meet-
ings has helped create a positive attitude toward the program.

These techniques will continue along with the above mentioned expanaed dis-~
secination methods. Parental imvolvement will be expanded to include parental
participation in eweryday school activities.

ADVISORY COMMITTEE

The Advisory Committee was established with nine people from the community.
hree yere professionals, four parents, and two students. The nine people
7efticipated in the program with the beginning of the preparation of the initial
Pfoposal prospectus. The committee participated with the program coordinator
12 the presentatiom of the program to community organizations and parents.

7}e committee attemled at least five meetings before school started for the
1569-1970 school year.

b"‘“g the year the Advisory Committee met with the coordinator, ideas were

:IChlnged concerning improvement of the program, .and communication occurred at
€45t once a month.

....,..__...
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25,2 Project's impact: 25.2 <:,
1-Project mentions that other classes in the school, but
" not in the program have piclied up nethods or waterial from
the bilingual prograi
2-Project mentions other schiools in the local educational system
have started bilingual prograws
* 3-Project mentions that & University has instituted teacher
training courses in bilingual education to neet staff devel-

oprent needs
26.0 ROLE OF EVALUATOL

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in ‘ a
the bilingual program: 26,1
=not mentioned
ublished measures
taff developed measures
-staff translations of published measures . s
4L-staff adaptations of published measures

26,2 Evaluator has personally observed students in the program: 26.2
O-not 1éntioned
no-never
—once or twice during the year
(;;more than twvice
-regularly
L-other (specify)
26.3 Evaluator has met with teachers: 26.3 :ES
O-not mentioned
no-never
1~once or twice during year

<imore than twice
3regularly
~other (specify)

27.0 EVALUAIION PROCEDURE g0 yEROR 15 O
b

27.1 Q<not specified 27.1___L”____
7JA comparison group has been chosen
- 2-A comparison group will be chosen

27.2  0-not specified (mark all that apyly) : 2.24,3,5, 7
(32Pre-tests have been given to project group or sample
2= " will be 1 "

‘ﬂ! ost-tests have been given to project group or sample
L] . Wlll be . " ti
re-tests have been given to comparison group .
" 1" .

" Q= " will be
‘ﬂs ost-tests have been given to comparison group
8- " yill be " "

Initially Core-test) 'trgafrnsn\'“a}au,: scored
considerably lower than meqHsov\ arowra-

Infir Hot students wmost In need
?roaf‘a-w\ Wt & salectead for 1 F.




